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! Tai sao Education cdn mot cuén hudng dan viét riéng

Phan l8n du hoc sinh Education lam quen vdi academic writing qua cac khéa Academic English
téng quat. Nhung chi can budc vao vai unit chuyén nganh dau tién, ho sé thay vén ky nang ay
khéng du dé di xa.

Trudc hét, sinh vién nganh Education ludn dudc ki vong phai két hdp hai géc nhin cung lac khi
viét. La ngudi hoc, sinh vién viét essay, research, va literature review theo chudn hoc thuét. La
ngudi hanh nghé tuang lai, ho viét lesson plan, portfolio va reflection, va nhitng bai nay dudc
cham theo chuin nghé nghiép cuta gido vién thuc su. Khdng hiém trudng hdp trong cing mét hoc
ky, mot sinh vién nhan nhan xét "too descriptive" cho bai essay va "not grounded in theory" cho

bai lesson plan.

Khéc biét th( hai nam & cach nganh Education dinh vi “evidence”, Education khdng cé mét hé
théng phén tang bang chidng thdng nhat nhu Psychology hay Nursing. Mot chién lugc cho effect
size an tugng trong nghién clfu van cé thé that bai 8 mot I8p hoc cu thé, bdi béi cdnh (context) va
chinh ngudi hoc (students) cling la mét phan cda bang chiing d4. Néi mét cach khac, evidence

trong Education mang tinh chd quan réat cao.

Cuéi cung la vé dao diic nghé nghiép (Professional ethics). Vi du, goi mot hoc sinh 1a "the weak
student" hay "the ESL kid" phan anh 6i tu duy thiéu hut (deficit thinking), th& ma tiéu chuan nghé
nghiép yéu ciu gido vién tudng lai tranh. S dung tén that cda tré hay cla trudng thuc tap a vi

pham bdo mat, va 8 nhiéu University, riéng l6i nay da da dé fail bai.

Vi vy, cubn ebook nay khéng l3p lai nhitng hudng dan chung vé academic writing. N6 tip trung
vao phan chi riéng Education mdi can: két néi ly thuyét (theory) vdi bdi cadnh ldp hoc, viét

rationale cho lesson plan, link minh chiing vao chuan nghé nghiép, va reflection chuan hoc thuét.

# Di tudng va pham vi

Cudn ebook danh cho sinh vién/ du hoc sinh bac ctf nhan tai Uc va céc chudng trinh quéc té, theo
hoc Bachelor of Education (Early Childhood, Primary, Secondary) va cac chudng trinh lién quan

nhu Inclusive Education, TESOL. Tai liéu khéng bao gom Honours thesis hay luan van thac s.



Gia dinh dau vao. Ngudi doc d3 ndm md hinh PEEL, cdng thiic FOCUS, R.S.F va quy tac trich dan,

nhung chua biét cdch van dung ching vao béi canh L&p hoc.

Vé céc trich dan trong vi du. Cdc tac gid kinh dién nhu Vygotsky, Dewey, Freire hay Brookfield
dudc trich theo cdng trinh that. C4c nghién cttu thuc nghiém trong doan van mau, nhu Tran
(2021) hay Okafor et al. (2022), la ngudn minh hoa dé thé hién cach viét, khdng phai nguén dé
trich lai.

0 Cach sir dung ebook hiéu qua

Chapter 1 giai thich vi sao viét trong Education khéc biét. Chapter 2 gilip nhan dién ding dang
bai, va day la budc khdng nén bd qua. Chapters 3 dén 8 hudng dan viét tiing dang assignment;
mdi chuong dung mdt topic mau riéng, phu hop vdéi dang bai dé. Chapter 9 va ba phu luc L3 tai

liéu tra clu va checklist trudc khi n6p.

HINH 1 - BAN O EBOOK

L3P 1 - NEN Chapter 1-2. Vi sao Assignment Writing trong Education khac biét, va bai
TANG dang viét thudc dang nao.

LGP 2 - HUGNG Chapter 3-8. Sdu chuang cho bay dang assignment, méi chugng mét topic
DAN VIET ma&u riéng.

, ) Chapter 9 va ba phu luc. Ngbn ngir, trich dan, tir vung va phrasebank —
LOP 3 - TRA CUU 3 . N
dung cho moi dang bai.

LO TRINH KHI CO DEADLINE GAP

Doc Chapter 2 dé xac dinh dang bai, sang thdng chusng hudng dan tuang Ung, réi dung checklist
cGia Chapter 9 trudc khi nbp.



CHAPTER 1

Tﬁ’pg quan nganh Education va
moai quan hé ly thuyét-thuc hanh

TRONG TAM CHUGNG

+ Education ndm gilta ca ba cum quy udc hoc thuit: Thuc chiing (Empirical), Dién giai
(Interpretive/Interpretative), va Ung dung (Applied). D4y la nguyén nhan siu xa cla phan

l8n nhan xét mAu thudn ma sinh vién nhan dugc.

+ Evidence trong Education cé ba "layers". M6t bai chi trich dan nghién cdtu ma bé qua ngudi

hoc va béi canh van chua dat yéu ciu cla nganh.
4+ Khung ly thuyét a l8ng kinh phan tich.

+ Chuén nghé nghiép gido vién (APST) xuét hién truc tiép trong rubric clia nhiéu mén, va bé

tréng tiéu chi nay la mat diém khong can thiét.

1 1.1 Cac nhanh cta Education va dang assignment tucdng ung
Education gdm nhiéu nhanh vdi phong cach viét khac nhau déng ké.

Gido duc mam non (Early Childhood) lam viéc vdi tré tdi tir 0-8 tudi, dac trung bdi hoc qua chai
(play-based learning) va quan sat tré cé hé théng. Bai viét thudng la learner profile, observation

report va Reflection, gan vdi Early Years Learning Framework.
Gido duc tiéu hoc (Primary) ndng vé lesson plan va unit plan, ddc biét & literacy va numeracy.

Gido duc trung hoc (Secondary) gan véi mét hodc hai mén chuyén siu, doi hdi hiéu biét vé cich

day mdn dé (pedagogical content knowledge). Quan ly l8p hoc la chi dé reflection phé bién.

Gido duc hda nhip (Inclusive Education) tap trung vao hoc sinh khuyét tat va cé nhu ciu dic

biét, vdi case study vé mdt ngudi hoc va ké hoach diéu chinh.

TESOL va EAL/D nghién clu viéc day tiéng Anh nhu ngdn nglr bd sung, thudng qua literature

review va essay vé thu dac ngdén ngi thd hai.



HINH 2 - CAC NHANH NGANH VA DANG BAI TUGNG UNG

”~ & ™~ ~
Early Childhood Primary Secondary
Tré t8i khodng tdm tudi; hoc Literacy va numeracy la trong M6t hodc hai mén chuyén
qua chgi, quan sat cé hé tam. sdu; pedagogical content
théng. knowledge.
Lesson plan - Unit plan
Learner profile - Lesson plan - Reflection
Observation - Reflection quan ly lép
”~ -~ ™~
Inclusive Education TESOL va EAL/D
Hoc sinh khuyét tat va cé nhu Day tiéng Anh nhu ngdn ngir
cau dic biét. th hai.
Learner case study - K& Literature review - Essay

hoach diéu chinh

! 1.2 Nghich ly tu ba quy udc

DAy la muc quan trong nhat cdia chudng, vi nd gidi thich vi sao cung mét ky ndng viét dugc khen &
bai nay nhung bi ché & bai kia.

Gido trinh hudng dan viét Assignment (Chuang 9) phan biét ba cum quy udc. Cum thuc ching
(empirical) coi tri thifc dudc tao ra qua quan sat va do ludng. Cum dién giai (interpretive) coi tri
thdc dudgc tao ra qua viéc doc va lap luan vé tu tudng. Cum ng dung (applied) coi tri thic dudc

tao ra khi gidi quyé&t mot van dé thuc tién.

Va, Education nam giifa ca ba cum quy udc nay: research eduation theo Empirical stance; triét ly
va xa hoi hoc giao duc (Freire, Dewey, Bourdieu) theo Interpretive; thuc hanh su pham (lesson
plan, portfolio, reflection) theo cum Applied. Trong cing mét semester, mot sinh vién cé thé phai
viét literature review can hedging cao, essay vé Freire can lp trudng dut khodt, va lesson plan

can ngdn nglr huéng hanh déng.



HINH 3 - NGHICH LY BA CUM

Cum Thuc ching/Empirical

Tri thdc tao ra qua quan sat va do ludng.

Literature review - Action research

Cum dién gidi/lnterpretive

Tri thiic tao ra qua viéc doc va lap lun vé tu

tudng.

Essay vé Freire, Dewey, Bourdieu

Truc

Ngdi xung

Mic hedging

Vai tro ly
thuyét

L6i ndng nhat

Bang 1.1 — Cung mot sinh vién, ba bai, ba bé quy udc

Literature review
thuc ching

Ngdi thd ba

Cao

Giai thich két qua nghién
clu

Khang dinh vugt qua dir
Lliéu

Education nam & tdm ca ba cum

Cum Uing dung/Applied

Tri thdc tao ra khi gidi quyét mét van dé thuc

tién.

Lesson plan - Portfolio - Reflection

Essay vé Freire

dién giai

Ngbi thf nhat 8 muic vira
phai

Thap tdi trung binh

L&ng kinh dé chat van

Tém t3t tu tudng thay vi

dién giai

Lesson plan + rationale

Ung dung

Ngbi thir ba trong

rationale

Thap

Céan cU cho lua chon su

pham

Hoat déng khong cd ly
do su pham

Ba quy tac x{ ly, theo th{ tu uu tién:

Quy tic 1. Thé loai bai céng rubric ciia mén la vu tién sé mét khi lua chon stance. Khi quy udc

chung méu thuan vdi yéu ciu clha dé, uu tién topic.



Quy tic 2. Mét assignment cé thé follow theo nhiéu quy udc. Unit plan thudng cé phan
rationale dua trén nghién cltu va phan trinh tu bai day khéng can hedging. Mic dut khodt dugc
thay ddi gilta hai phan, mién (a cd ly do.

Quy tic 3. Khi dé bai khdng néu rdé stance, ban nén hai truc ti€p gidng vién dé tranh lac dé, vi

du "bai nay cé dudc dung ngdi thi nhat khéng", thay vi "em nén viét theo phong cich nao".

1 1.3 Lua chon Evidence trong Education qua ba layers

Thuc hanh dua trén bang chiing trong gido duc (evidence-informed practice) dudc cdu tao tu
ba l&p:

Layer 1 — Bang chiing nghién clu (research evidence): nghién clfu thuc nghiém, meta-analysis,

va cdc cdng cu t8ng hdp nhu Evidence for Learning Teaching & Learning Toolkit.

Layer 2 — Phan doan chuyén nghiép (professional judgement): hiéu biét cla gido vién vé lép

hoc cu thé va cach diéu chinh khi mét chién lugc khéng hiéu qua.

Layer 3 — Ngudi hoc va béi canh (learner voice and context): d6 tudi, ngdn ngil, van héa, nhu

cau va quan diém clha ngudi hoc. DAy la ngudn sinh vién qudc té hay bd sét nhéat.

HINH 4 . BA LAYERS BANG CHUNG TRONG GIAO DUC

”~ ™~ -~ -
1. Bang chiing nghién cliu 2 - Phan doan nghé 3 - Ngudi hoc va béi canh
Nghién ctiu thuc nghiém, nghiép Tuéi, ngdn ngtl, van hda, nhu
meta-analysis, cac toolkit Hiéu biét cla gido vién vé ldp cau va quan diém clia ngudi
téng hap. hoc nay, va cdch diéu chinh hoc.

khi chién lugc khéng hiéu
Research evidence qua Nguén bi bé sét nhat

Professional judgement

M4t bai chi dung nguén thit nhat Lla mot bai chua hoan chinh

Tranh ludn "what works". Cac téng hdp quy md L8n vé effect size d3 tao xu hudng xé&p hang
chién lugc day hoc theo muic tdc déng. Xu hudng nay hitu ich nhung bi phé binh: effect size dugc

gop tUr cdc nghién clu rat khac nhau, va mét con sé trung binh khéng cho biét chién lugc cé hiéu



qua véi nhdm ngudi hoc nay hay khong. Cau héi dung vi vay la "what works, for whom, in what
context". Nghién ciu dinh tinh va nghién clu do gido vién thuc hién (practitioner inquiry) khong
nam & ddy thang bang chiing, ma tra l&i nhiing cau héi khac.

X CHi DUNG LAYER THU NHAT

Research shows that feedback has one of the highest effect sizes in education. Therefore,
teachers should give more feedback to all students.

(Nghién ctu cho thdy phan héi cé mét trong nhiing effect size cao nhat trong gido duc. Do dd, gido vién

nén phan héi nhiéu han cho moi hoc sinh.)

Doan nay chi dung layer th nhat cta evidence. Cum "all students” bd qua viéc tdc ddng cla phan
héi thay dé6i theo loai phan héi va kha ndng ngudi hoc st dung né.

v Pl QUA CA BA LAYERS

Syntheses of classroom research consistently rank feedback among the most influential

practices (Hattie & Timperley, 2007), yet the same body of work shows that its effect varies
with the type of feedback and the learner's capacity to act on it. For the EAL/D learners in
this Year 4 class, written comments are unlikely to be usable without oral clarification and a

structured opportunity to revise.

Phién ban nay gilf nguyén bang chiing nhung bd sung layer thi ba qua nhdm ngudi hoc cu thé, va
layer th( hai qua quyét dinh diéu chinh cdch phan hoi.

HINH 5 . CUNG MOT NGHIEN cUU, CACH DUNG THU HAI MANG LAI HIEU QUA TOT HGN

SUY THANG TU EFFECT SIZE Pl QUA NGUOJI HOC VA BOI CANH

X Effect size cao Vv Effect size cao

X - "feedback works" Vv - tdc dbng thay d6i theo loai phan héi

X — ménh l&nh cho moi hoc sinh v — vd8i ngudi hoc EAL/D &p 4 nay

X Khéng cé ngusi hoc nao trong cau Vv = can ndi ré bang &i va cé ca hoi sira bai



1 1.4 M4t sé khung ly thuyét thudng gap

Gidng vién mudén thay ngudi viét hiéu ly thuyét gid dinh gi vé cach con ngudi hoc, va vi thé dan tdi
quyét dinh day hoc nao. Bé6n nhdm ly thuyét thudng gap La: ly thuyét hoc tip (behaviourism,
cognitive load theory, constructivism, sociocultural theory clia Vygotsky); khung su pham va
thiét ké (Bloom, SOLO, backward design, constructive alignment, Universal Design for Learning);
ly thuyét phat trién (Piaget, Bronfenbrenner); va ly thuyét phé phan, x3 hoi hoc (Dewey, Freire,

Bourdieu, culturally responsive pedagogy).

HINH 6 - CHEAT SHEET KHUNG LY THUYET

Nhém khung Gidi han can thira

nhén

Tra L&i cau héi gi Dung & bai nao

Con ngudi hoc nhu thé

Behaviourism - nao?
Cognitive load -

Ly thuyét hoc tap Essay ly thuyét-thuc Cognitive load theory
manh & kién thitc mdi,

yéu khi ban vé ddng luc

hanh, rationale cula

lesson plan
Constructivism -

Vygotsky

Khung su pham va Thiét ké viéc day ra sao Lesson plan, unit plan, L3 cbng cu thiét k&,

thiét ké cho khdp muc tiéu? constructive alignment khéng gidi thich cd ché
Bloom - SOLO - hoc tap

Backward design -

UDL

Ly thuyét phat Ngudi hoc & giai doan Learner case study, bai Giai doan phat trién
trién nao, trong hé sinh thai mam non khéng c8 dinh theo tubi
Piaget - nao?

Bronfenbrenner

Ly thuyét phé Ai dugc Ldi, ai bi bat Lgi Essay dién giai, policy B6i canh gbc khac béi

phan, xa hdi hoc

Dewey - Freire -
Bourdieu - CRP

tlr cdch t6 chirc gido duc
nay?

analysis

canh dang ban

Hinh 6. B6n nhdm khung ly thuyét: mbi khung tra (&i cdu héi gi, dung & bai nao, gid dinh va gidi han ra sao.
Hai 6i phd bién khi dung ly thuyét:

Gan nhan ly thuyét cho moi hoat ddng nhém. Viét "group work reflects Vygotsky's theory" la L6i
thudng gdp nhat. Theo Vygotsky, diéu tao ra hoc tip la su hé trg cdia ngudi cd nang luc cao han

trong vung phat trién gan (zone of proximal development), khdng phai viéc ngdi cung nhau.



Dung ly thuyét ma khéng thira nhan gidi han. Cognitive load theory giai thich tét viéc hoc kién
thdc mdi 8 ngudi méi bat dau, nhung it phu hgp dé ban vé ddng luc. Thira nhan gidi han nhu vay

la ddu hiéu cla critical thinking.

8 1.5 Chuan nghé nghiép va van ban chuang trinh trong rubric

Tiéu chi dang "demonstrates links to the Australian Professional Standards for Teachers" xuat

hién thudng xuyén trong rubric, va sinh vién thudng bod qua tiéu chi nay khi viét.

Australian Professional Standards for Teachers (APST) do AITSL ban hanh, gém bay

Standards trong ba domains, md ta & bdn career stages.

Bang 1.2 — Bay Standards trong ba domains

Domain Standards

Professional Knowledge 1. Know students and how they learn - 2. Know the content and how to
teach it

Professional Practice 3. Plan for and implement effective teaching and learning - 4. Create and

maintain supportive and safe learning environments - 5. Assess, provide
feedback and report on student learning

Professional Engagement 6. Engage in professional learning - 7. Engage professionally with
colleagues, parents/carers and the community

M@&i Standard chia thanh cdc focus areas (vi du 1.5 vé differentiation, 3.3 vé teaching strategies),
va moi focus area c6 descriptor 8 bén cap: Graduate, Proficient, Highly Accomplished, Lead. Sinh
vién tét nghiép cdc chuang trinh dao tao gido vién phai ddp (ng cidp Graduate, nén day gan nhu

ludn la c8p can dung trong bai.



HINH 7 - CAU TRUC APST

3 DOMAINS Professional Knowledge - Professional Practice - Professional Engagement

Standard 1 — 7, médi standard chia nhd thanh cdc focus areas (1.5

7 STANDARDS
differentiation, 3.3 teaching strategies, 4.2 manage classroom activities...)

GRADUATE PROFICIENT HIGHLY LEAD

Cap sinh vién su Gido vién d3 dang ACCOMPLISHED Cép tu nguyén.

- -

pham phai ddp ky hanh nghé. Cap tu nguyén.

'ng — cOt can
dung trong bai.

Hinh 7. C4u tric APST: bdy Standards, ba domains, bén career stages. Sinh vién lam viéc & c6t Graduate.

Cdc van ban chuong trinh can biét gém Australian Curriculum (do ACARA quan ly, mét sé bang
c6 syllabus riéng), Early Years Learning Framework (EYLF) cho mam non, va Alice Springs
(Mparntwe) Education Declaration (2019). Méi van ban déu cé phién ban; ngusi viét can kiém

tra phién ban hién hanh trén trang chinh thic va ghi ré trong bai.

Céch sir dung trong bai viét: dé cip tdi Standards cu thé thay vi mention mot cach

chung chung.

X GENERAL

This lesson relates to the APST.

(Bai day nay lién quan tdi APST.))

CAu nay khdng cho biét Standard nao, focus area nao, va lién quan ra sao.



v SPECIFIC

This sequence addresses focus area 1.5, which at the Graduate level requires knowledge of
strategies for differentiating teaching to meet the specific learning needs of students across
the full range of abilities. Two EAL/D learners were given a bilingual vocabulary bank and
sentence frames, which allowed them to complete the same reasoning task as their peers

rather than a simplified version.

Phién ban nay néu ding focus area, chi ra hanh ddng cu thé, va ndi ti hé qua déi vdi viéc hoc.



CHAPTER 2

Phan loai Assignment trong Education

TRONG TAM CHUGNG

+ Cé bay dang assignment chinh trong Education, méi dang cé muc dich, ciu tric va tiéu chi

danh gia riéng.
+ Nham thé loai la nguyén nhan mat diém phé bién han nham néi dung.
+ Xd&c dinh dang bai ndm bang ddng tir chi dan va danh ti thé loai trong dé.

+ Méc chuyén quan trong nhat trong 6 trinh & dot thuc tap (professional experience) dau

tién.

! 2.1 Bay dang assignment chinh

Academic essay xay dung va bao vé mét lap ludn. C4 hai bién thé: essay ly thuyét—thuc hanh,
danh gid mét cich ti€p cin su pham dua trén bang ching; va essay dién giai, dung mét khung

triét hoc hodc xa hoi hoc dé phan tich mét van dé gido duc.

Literature review téng hdp va danh gid mét khéi nghién cltu theo ch dé, chi ra mau thuan va

khodng tréng.

Lesson plan hodc unit plan kém rationale la dang bai d3c trung nhat cla nganh: thiét ké viéc

day, réi ly gidi ting lua chon su pham bang van xubi hoc thuit cd trich dan.

Learner case study quan sat mot ngudi hoc, dién giai dif liéu bang ly thuyét, roi dé xuat cach
ho tro.

Reflective writing két n6i trdi nghiém thuc tip vdi ly thuyét, bang chiing va chuan nghé nghiép,
duing ngdi th nhat nhung gilr giong hoc thuét.

Professional portfolio tp hdp minh chiing ti thuc tdp, mdi minh chiing dudc chd gidi va dnh xa
vao APST & cap Graduate.

Action research proposal va policy analysis xuat hién chd yéu & ndm cudi: dé xuét cai thién thuc

hanh trong mét l8p hoc, hodc phan tich tac déng ciia mo6t chinh sach lén L3p hoc.



ESSAY

LITERATURE
REVIEW

LESSON / UNIT
PLAN

LEARNER CASE
STUDY

REFLECTIVE
WRITING

PORTFOLIO

ACTION
RESEARCH /
POLICY

HINH 8 - BAY DANG ASSIGNMENT

X4y dung va bado vé moét lap luan. Hai bién thé: ly thuyét-thuc hanh va dién
gidi. thuc ching + dién giai

Téng hop mobt khéi nghién cliu theo chii dé, chi ra mau thuan va khoang
tréng. thuc ching

Thiét ké viéc day, roi ly gidi tiing lua chon su pham bang van xudi cd trich
dan. dngdung

Quan sdt mdt ngudi hoc, dién gidi bang ly thuyét, dé xuat cich hé trg.
Ung dung

N&i trdi nghiém thuc tip vdi ly thuyét, bang chiing va chuadn nghé nghiép.
Ung dung

Minh ching tir thuc tdp, méi minh ching chd gidi va dnh xa vao APST cap
Graduate. ng dung

Dé xuét cai thién thuc hanh trong mét ldp hoc, hodc phan tich tdc ddng cla
mot chinh sach. thuc ching + dién giai

Hinh 8. B3y dang assignment. D3i mau bén trdi cho biét dang bai nghiéng vé cum quy udc nao.



Bang 2.1 — Bay dang assignment trong Education

Dang bai Chucng Cau truc Giong vin L6i phd bién

Essay Ch.3 Intro, body, conclusion Trang trong, phi ca M0 td thay vi phan tich
nhan

Literature Ch.4 C4c muc theo chd &é Phan tich, tdng hdp Tém tit tiing ngudn

review

Lesson/unit Ch.5 Bang k& hoach + rationale Hudng hanh dong, cé Hoat déng khéng cd ly do

plan can cu

Learner case Ch.6 Quan st — dién giai — k& Khdach quan, Ngbn ngir thiéu hut

study hoach — danh gia strengths-based

Portfolio Ch.6 Minh chiing + annotation Ng6i thif nhat, ngan G3n nhan chuan khéng
gon chu gidi

Reflective Ch.7 Theo m6 hinh reflection Ngbi thi nhat, hoc K& chuyén khéng phan

writing thuat tich

Action Ch.8 Theo khung d@é xuat hodc Phan tich, than trong Phat biéu chinh tri

research / report

Policy

1 2.2 DPoc dé dé xac dinh dang bai

Tin hiéu manh nhét & ddng ti chi dan va danh tir thé loai trong dé. Khi tin hiéu méau thuan, rubric

& can c cudi clng.



Bang 2.2 — Cum chi d&n dic thu cla Education

Cum trong dé

Critically discuss the extent to
which...

Review the literature on...

Design... and justify your
pedagogical choices

Using observation data, develop a
learner profile...

Critically reflect on... / Using
[model], reflect on...

Compile and annotate evidence
against the APST

Propose an action research project...

Analyse the implications of [policy]
for...

Dang bai

Essay

Literature review

Lesson/unit plan

Learner case study

Reflective writing

Portfolio

Action research

Policy analysis

Yéu cau thuc chat

L4p trudng cé diéu kién, dua trén bang
chiing hai chiéu

Téng hap theo chi dé, chi ra khoang
tréng

K& hoach + rationale cé trich dan
Dién gidi dif liéu quan sat, khéng chi
mo ta

Di d0 céc budc, trong tdm & phén tich

Chu gidi tiing minh ching theo focus
area

Cau hoi, chu trinh, phudng phap, dao
duc

Tac déng lén thuc hanh, khdng danh
gia chinh tri

B3y thudng gip. Dé "Design a unit of work and discuss how it supports diverse learners" khéng

phai la essay. Chir "discuss" yéu cau phan rationale ban vé su da dang ngusi hoc; khung bai van

la k& hoach kém ly gidi. Tudng tu, rubric ¢ tiéu chi "curriculum alignment" gan nhu chac chan 1a

lesson plan, va rubric cé "depth of reflection" la bai reflection, bat ké tén goi trong dé.



HINH 9 . CAY QUYET DINH XAC BINH DANG BAI

Budc 1 Danh tur thé loai trong dé a gi? lesson plan - literature review - portfolio - reflection - proposal
- néu cd, dang bai da xac dinh.

Khong ¢c6 — Doc dbng tir chi dan.
Design / plan / justify Lesson hodc unit plan kém rationale
Review / synthesise Literature review
Reflect Reflective writing — di d0 cac budc ctia mé hinh dugc néu
Develop a profile Learner case study
Propose / analyse policy Action research proposal hodc policy analysis
Discuss / evaluate Academic essay

Budc cudi Tin hiéu mAu thuan? Rubric s& xac nhan format. "Curriculum alignment" — lesson plan.
"Depth of reflection" — bai reflection.

Hinh 9. Bai nay thuéc dang nao? Cay quyét dinh di tir déng tir chi dan va danh tir thé loai trong dé.

LUU Y QUAN TRONG

Khéng nén suy ra dang bai tif chi dé. Hai dé cuing ndi vé phan héi (feedback) cé thé la mét literature

review va mot lesson plan, va ching gan nhu khéng cé diém chung vé cau truc.

1 2.3 Ld trinh xuat hién theo ndm hoc

Nam nhat tip trung vao essay vé ly thuyét hoc tip va literature review ngan. Nam hai thudng la
thdi diém cla dot professional experience dau tién, va tir day xuat hién lesson plan, learner
observation va reflective writing. Ndm ba va ndm cuéi 3 giai doan cla unit plan hoan chinh,

portfolio, action research va bai danh gid ndng luc cudi khda (Teaching Performance Assessment,
muc 6.6).



o Nam
nhit

o Nam hai

o Namba

e
cuol

HINH 10 - LO TRINH DANG BAI THEO NAM HOC

Essay vé ly thuyét hoc tép; literature review ngan.

Dgt professional experience dau tién — méc chuyén quan trong nhat. TU day xuat hién
lesson plan, learner observation va reflective writing.

B6 quy udc ddi: tir cum thuc chiing sang cum (ing dung

Unit plan hoan chinh; learner case study; portfolio bat dau tich iy minh chdng.

Action research proposal, policy analysis, portfolio hoan chinh.

Diém dén: Teaching Performance Assessment (muc 6.6)

Hinh 10. L6 trinh assignment theo ndm hoc. Méc chuyén quan trong nhét (& dot thuc tip dau tién; diém dén (a

Teaching Performance Assessment.

Viéc cum quy udc thay déi gitra cac ndm khién k¥ ndng writing trong nganh khéng tich Ly theo

dudng thdng. M6t sinh vién viét essay tot van cé thé gap khd khan vdi lesson plan dau tién, don

gian vi dé la mét bd quy udc khac, vdi uu tién va trong sé rubric hoan toan khéc.



CHAPTER 3

Viét academic essay trong Education

TRONG TAM CHUGNG

+ M6t s6 khdi niém cha Education cé nhiéu cdch hiéu. Chon va néu rd mét cdch hiéu ngay &

phan Introduction La thao tdc thé hién critical thinking d4u tién.
+ Thesis phai thé hién l4p trudng d6i vdi bang chiing va dan t8i mét hé qua cho ép hoc.
4+ Chudi ly thuyét-thuc hanh cé bén mat xich xuyén suébt.

+ Essay dién gidi dung ly thuyét lam l8ng kinh dé phén tich, chat van thay vi tdm tat.

TOPIC MAU CUA CHUGNG

Essay ly thuyét—thuc hanh (3.1 téi 3.4), trung hoc:

"Critically discuss the extent to which explicit instruction and inquiry-based learning can

be reconciled in the secondary science classroom."

Topic nay cd mot tranh ludn that trong bang chidng, nén budc ngudi viét phai cé evaluative

stance va di tron chudi ly thuyét-thuc hanh.
Essay dién giai (3.5), lién cap:

"Discuss the relevance of Freire's critique of 'banking education’' to high-stakes
standardised testing in Australian schools."

3 topic ndy diém s6 phu thudc vao cach doc clia ngudi viét, khdng vao ban tém tit tu

tudng Freire.

1 3.1 Phén tich dé va cac khai niém contested

Budc dau tién la béc tach dé theo ba Ldp Directive, Content va Scope (Gido trinh Chugng 1).



HINH 11 - BOC TACH MOT DE EDUCATION

"Critically discuss the extent to which explicit instruction and inquiry-based learning can be
reconciled in the secondary science classroom."

Critically discuss - the extent to which — can l4p trudng cd diéu kién, dua

DIRECTIVE . , e R r A2 tae A

trén bang ching hai chiéu, khéng phai cau tra l8i cé/khdéng.

explicit instruction - inquiry-based learning - reconciled - "inquiry" la khai
CONTENT . A a4 o s

niém contested: can chon mot cach hiéu ngay 8 ma bai.
. secondary science classroom — moi bang chiing phai dugc dénh gid vé kha

nang chuyén giao sang bdi cdnh nay.

Hinh 11. Ba [8p cla dé essay mau. Béc du ba (dp trudc khi tim tai liéu.

Diém dac thu clda Education nam & l&p Content. Nhiéu khdi niém trung tdm cla nganh la khai
niém cé nhiéu cach hiéu (contested concept): inclusion, engagement, student-centred learning,
va ngay ca inquiry. "Inquiry-based learning" cé thé la tu khdm pha gan nhu khéng cé hudng dan,
hodc la mbt chudi diéu tra cé ciu tric do gido vién dan dat. Hai cdch hiéu nay dan téi hai bd bang
chiing va hai két ludn khdc nhau. M6t cdu dinh nghia 8 md bai gidi quyét trudc van dé do:

v CAU DINH NGHTA & MG BAI

This essay adopts the distinction between minimally guided discovery and structured
inquiry, in which the teacher sequences questions, models procedures and provides explicit
feedback, because the two forms carry markedly different evidence bases.

(Bai viét nay st dung su phén biét gilta khdm phd vdi hudng dan téi thiéu va diéu tra cd cau truc, vi hai
hinh thic ndy cé nén tdng bang chung rat khdc nhau.)

Mbt ciu thuc hién ba chic ndng: chon khung phén tich, loai trir cich hiéu giy nhiéu, va bdo cho
ngudi chdm rang ngudi viét biét khdi niém nay dang bi tranh luén.



1 3.2 Thesis co evaluative stance va hé qua su pham

Thesis trong Education phai thé hién lap trudng ddi véi bang chiing va két thic bang hé qua cho
ldp hoc. Dy la diém phan biét bai dat Credit va bai dat Distinction.

HINH 12 - CONG THUC THESIS BA THANH PHAN

1 - HEDGING/NHUGNG 2 - ARGUMENT/LAP 3 . RESULT/HE QUA

BO TRUGNG CHO LGP HOC

Although minimally guided the evidence indicates that suggesting that teachers

inquiry has a weak evidence structured inquiry preceded should sequence the two

base for novice learners... + by explicit instruction + approaches rather than
produces comparable choose between them.
gains...

Thiéu khéi nay, ciu chi la
théng bao néi dung.

Hinh 12. Céng thic thesis ba thanh phan cho essay Education. Thi€u khéi gilta, cdu chi la théng bdo ndi dung.

....................................................................................................................................

CONG THUC

§ Hedging (nhudng bd) + Argument (l4p trusng ddi véi bang ching) + Result (hé
qua cho Ldp hoc)

X CHi THONG BAO NOI DUNG

This essay will discuss explicit instruction and inquiry-based learning in secondary science.

(Bai viét nay sé thao luin vé day hoc tudng minh va hoc tdp qua diéu tra trong mén khoa hoc &

trung hoc.)

Thesis statement nay chi thdng bdo ndi dung. Né khéng thé sai, nén ciing khéng c¢é tinh tranh

ludn (argumentative).



v CO LAP TRUGNG VA HE QUA

Although minimally guided inquiry has a weak evidence base for novice learners, the
evidence indicates that structured inquiry preceded by explicit instruction of core concepts
produces gains comparable to explicit instruction alone, suggesting that secondary science

teachers should sequence the two approaches rather than choose between them.

Ménh dé dau nhugng bd, ménh dé gitra néu lap trudng cé thé bi phan bac, ménh dé cudi néu hé qua
cho ldp hoc. Thesis cling ngadm dinh trudc ciu tric than bai.

1 3.3 Chudi ly thuyét-thuc hanh qua bén mat xich

DAy la k¥ ndng Bi clia essay Education, tuong dudng chudi cd ché bénh sinh trong Nursing. Bén
mat xich gém: ly thuyét (con ngudi hoc nhu thé nao), nguyén tic hoc tap (ly thuyét ngu y gi
trong tinh huéng dang ban), chién ludc l8p hoc (hanh déng cu thé cla gido vién), va minh chiing

hoc tép (diéu gido vién thu thap dé biét chién lugc cd tac dung).
HINH 13 - CHUOI LY THUYET-THUC HANH BON MAT XiCH
Ly thuyé&t — con ngudi hoc nhu thé nao

Cognitive load theory: tri nhd lam viéc chi x{ ly dudc it yéu t6 mdi clng lic (Sweller, 1988).

Nguyén tic hoc tip - ly thuyét ngu y gi 8 diy
Vi hoc sinh l&p 9 gdp phan Ung hda hoc lAn dau, mot diéu tra ma dat tai qua nang.

Chién ludc L8p hoc — gido vién lam gi

Worked examples trudc, roi gradual release: lam mau — luyén cé hudng dan — diéu tra cé cau
tridc.

Minh chiing hoc tip — lam sao biét chién ludc ¢ tac dung

° )

Success criteria kiém qua exit ticket trudc khi budc vao giai doan md. Mat xich bi bé nhiéu
nhat.

Doc ngudc tir mat xich 4 vé méat xich 1: néu ngudi doc phai tu suy ludn mét budc, chubi chua hoan chinh.



Hinh 13. Chubi ly thuyét-thuc hanh bén mat xich, trién khai trén topic mau. Poc ngudc tir mat xich 4 vé méat xich 1:
néu ngudi doc phai tu suy ludn mét budc, chubi chua hoan chinh.

Phan Llén sinh vién viét t6t mat xich 1, sd sai mat xich 2 va 3, va bd hdn mat xich 4.

MAT XiCH 1

Cognitive load theory holds that working memory can process only a small number of new
elements at once, and that novices lack the long-term schemas that allow experts to handle

complex problems efficiently (Sweller, 1988).

MAT XiCH 2

For Year 9 students meeting chemical reactions for the first time, an open investigation
therefore imposes a heavy load: students must simultaneously recall unfamiliar concepts,

plan a procedure and interpret results.

MAT XiCH 3

Worked examples of balancing equations reduce the load of the first stage, and a gradual
release sequence, from teacher modelling to guided practice to structured investigation,

shifts responsibility only once students can apply the concept independently.

v MAT XIiCH 4

Success criteria such as "l can predict the products of a combustion reaction and justify my
prediction" allow the teacher to check through exit tickets whether students have acquired

the schema before the open phase begins.

B6n mat xich ndi lién bang quan hé nhan qua tudng minh. Mat xich 4 la cich gido vién biét mat xich

3 ¢6 hiéu qua hay khdng.

Ba 6i thudng gap: nhdy cdc, di thang tir ly thuyét sang chién lugc ma khéng néu nguyén tic &
gilta; gan ly thuyét sai, goi moi hoat déng nhdm a "Vygotskian" (muc 1.4); va liét ké song song,

mot doan trinh bay ly thuyét, mot doan khéc trinh bay chién ludc, khéng cé cdu nao néi hai doan.



! 3.4 Panh gia evidence

C4u trdc PEEL van 4p dung, nhung phan Explanation trong Education phai danh gid bang ching
cé chuyén dudc sang l&p hoc dang ban hay khdng. Nam chiéu danh gid gom: bdi cdnh hé théng
gido duc, dic diém ngudi hoc, dd trung thanh khi trién khai (implementation fidelity: ai trién
khai, v8i bao nhiéu ho trg), effect size va y nghia thuc té€, va kha nang chuyén giao sang lép hoc
tai Uc.

HINH 14 - NAM CHIEU PANH GIA NGHIEN cUU GIAO DUC

o N ( N L N
1 - B&i canh hé théng 2 - D3c diém ngudi hoc 3 - D6 trung thanh khi
Nghién clru thuc hién & hé Tuéi, trinh d ban dau, ngdn trién khai
théng gido duc nao, vdi ngli, nhu cau - cd gidng &p Ai trién khai: nha nghién ctu
chugng trinh va céch thi cir dang ban khong? hay gido vién? Vdi bao nhiéu
nao? hd trd7

o N ( N
4 . Effect size va y nghia 5 - Kha ndng chuyén giao
thucte Két qua cd chuyén dudgc sang
Con s8 c6 nghia gi véi mét l&p hoc tai Uc véi si's6 va
&p that, khéng chi cé nghia nguon luc thuc té&?
théng ké?

Khéng can ddnh gid cd ndm chiéu cho méi nghién ctiu — chon hai tdi ba chiéu pht hdp nhét.

Hinh 14. Ndm chiéu ddnh gid mét nghién cuiu gido duc. Chon hai tdi ba chiéu phl hgp nhat véi nghién cdu dang ban.

X REPORT ROI KHAI QUAT HOA
Furtak et al. (2012) conducted a meta-analysis and found that inquiry-based science
teaching had a positive effect on learning. This shows that inquiry works.

(Furtak va céng su thuc hién mét phén tich gbp va thay day khoa hoc qua diéu tra cd téc dbng tich cuc.

Diéu nay cho thdy diéu tra cd hiéu qua.)

Paragraph nay chi report va khdi quét hda findings, va béd qua chinh diém quan trong nhat cla
nghién cuu.



v CO BIEN PIEU TIET VA KHA NANG CHUYEN GIAO

A meta-analysis of experimental and quasi-experimental studies reported a positive overall
effect of inquiry-based science teaching, but the effect was substantially larger when
teachers guided the inquiry than when students directed it themselves (Furtak et al., 2012).
As most included studies were conducted in the United States with researcher support, the
size of the effect may not transfer to an Australian classroom where a single teacher
manages twenty-eight students. The finding therefore supports guided inquiry more strongly

than it supports inquiry in general.

Phién ban nay chi ra bién diéu tiét quan trong, danh gid kha ndng chuyén giao qua chiéu 1 va chiéu
3, va diéu chinh pham vi két ludn cho tugng xung.

Céch st dung. Khéng can danh gid cad ndm chiéu cho méi nghién ciu. Chi ra su danh déi gitra hai

tdi ba chiéu lién quan nhat chinh La critical evaluation.

8 3.5 Viét essay dién giai

Essay dién gidi thuéc cum quy udc thd hai: ly thuyét la lang kinh dé chat van mét thuc tién. Loi
d3c thu la tédm tat tu tudng thay vi dién giai.

X TOM TAT TU TUGNG

Freire (1970) criticised "banking education", in which teachers deposit knowledge into

passive students. He argued that education should be dialogical.

(Freire phé phan "gido duc kiéu ngdn hang", trong dd gido vién gui kién thiic vao nhiing hoc sinh thu

déng. Ong cho réng gido duc nén mang tinh ddi thoai.)

Doan van ding nhung chi la tdm t3t, va khéng ¢é ciu nao cla ngudi viét.



v DUNG LY THUYET LAM LANG KiNH

Read through Freire's (1970) critique, the problem with high-stakes testing is not the test
itself but what it teaches students knowledge is: discrete, externally verified and detached
from the learner's world. When results are published and compared, the pressure to raise
scores rewards exactly the "deposit and withdraw" model that Freire rejected. The critique
has limits, however: Freire wrote about adult literacy under political oppression, so applying
his analysis to Australian schools requires treating "oppression" as a structural tendency
rather than a deliberate project.

Ngudi viét dung Freire dé doc mot thuc tién cu thé, dua ra mét nhan dinh cé thé tranh luén, va chat
van chinh gidi han cta lang kinh.

1 3.6 M3 bai va két bai

M@ bai theo cdng thic F.O.C.U.S (Gido trinh Chuong 3), khong qud 10% s6 tir. B6i cdnh md bai

nén gan vdi hé théng gido duc ndi bai dugc chdm, cd nguén thay vi phat biéu chung.

X PHAT BIEU CHUNG v DINH VI TRONG TRANH LUAN THAT

Education is very important in today's world. A long-term decline in Australian students'
performance in international science assessments
(OECD, 2023) has renewed debate about
whether secondary science should prioritise

explicit teaching or student-led inquiry.

CAu th nhat cd thé dat trudc bat ky dé nao. Cau thd hai dinh vi van dé trong mot tranh luin ¢
that va dan thang vao dé.

Két bai theo céng thic R.S.F, téng hgp chif khéng tdm tat, va nén khép lai bang hé qua cho thuc
hanh thay vi cAu "more research is needed". Néu néu hudng nghién clu, hudng dd can cu thé, vi

du "no identified study examined structured inquiry with EAL/D learners in Years 7 to 9".



CHAPTER 4

Viét Literature Review trong Education

TRONG TAM CHUGNG
+ Annotated bibliography, literature review va systematic review la ba thé loai khac nhau.

+ Don vi t6 chic cla literature review la chi dé, khéng phai nguén. Khdc biét nay tao ra phan

l&n khodng céch diém sé.

+ Ma trin t6ng hdp la cong cu lam viée bat budc trén thuc t&, du khdng xuat hién trong bai

nop.
+ M@i paradigm nghién cltu dudc danh gid bang bd tiéu chi riéng.

+ MAu thuln gilta cdc nghién clu la chat liéu cb gid tri nhat, va trong Education ching
thudng dugc gidi thich bang béi canh.

TOPIC MAU CUA CHUOGNG (TESOL)

"Review the literature on the implementation of Communicative Language Teaching in East

and Southeast Asian EFL classrooms."

Topic nay cd nhiéu k&t qud mau thuan do khac biét béi canh, nén phu hdp dé luyén nguyén tac
"what works, for whom, in what context". Né cling gan vdi trai nghiém hoc tiéng Anh cGa phan

ldn sinh vién Viét Nam.



! 4.1 Ba thé loai dé nham

Bang 4.1 - Ba thé loai t6ng hagp tai liéu

Tiéu chi Annotated bibliography Literature review Systematic review

Do vi t6 chirc TUng ngudn Cha dé M6t cau hoi nghién cdu
Chién lugc tim kiém Khdéng can trinh bay Thudng md ta ngdn Bat budc, tdi l4p dudc
Panh gia chat Khdéng bat bubc Cé, tich hgp trong dong Bat budc, dung cbng cu
ludng van chuén

& bac cif nhan Thudng gdp Thudng gdp R4t hiém

Khi dé bac cir nhan dung cum "systematic review", yéu cau thuc chat thusng la mét literature
review cd phan chién lugc tim ki€m minh bach. Co sé dif liéu phu hdp gédm ERIC (nguén chinh
cla nganh), A+ Education (nghién ctiu gido duc tai Uc), Scopus va Google Scholar cho tim kiém

ban dau.

1 4.2 T6 chuc theo chu dé

T& chic theo ngudn ddt mdi nghién clru vao mot doan riéng, nén bai diing 8 mdc mé ta. Té chiic
theo chu dé d§t mdi chd dé vao mét muc, trong dé nhiéu nghién cltu dudc dua vao cling lic dé so

sanh va danh gia.

HINH 15 - T6 CHUC THEO NGUON VA THEO CHU PE

THEO NGUON - DUNG & MO TA THEO CHU PE - cO TONG HOP

X Doan 1: Kim (2019) - gido vién Han Quéc v Muc 1: khodng céch niém tin — thuc hanh

X Doan 2: Tran (2021) — gi4o vién Viét Nam (Kim, Tran)

¥ o B Wime (202 — ail he Mg Qb v Muc 2: vai tro cua thi ctr (Tran, Wang)

0 Nt dee pliE e g e v Muc 3: diéu chinh theo béi cdnh (Rahman)

v M&i muc cé mét nhan dinh gidi thich khac
biét

Hinh 15. T6 chdc theo nguén va té chiic theo chi dé, dung ciing ba ngudn vé CLT. Bén phai, cdc nguén dudgc dan
vao mét doan @€ so sanh va gii thich khdc biét.



X BA CAU, BA NGUON, KHONG KET NOI

Kim (2019) investigated CLT in Korean secondary schools and found that teachers supported
CLT in principle. Tran (2021) studied Vietnamese upper secondary teachers and found that
they rarely used communicative activities. Wang (2020) examined Chinese universities and

found that students preferred communicative lessons.

Ba ciu, ba ngudn, khéng cd két ndi nao. Ngudi doc phai tu lam céng viéc téng hdp, trong khi dé chinh
la céng viéc ngudi viét dudc tra diém dé lam.

v MOT CHU PE, BA NGUON DAN XEN

Across the region, a consistent gap separates teachers' endorsement of CLT from its
classroom enactment: teachers report favourable attitudes (Kim, 2019), yet observed
lessons remain largely teacher-fronted and form-focused (Tran, 2021). The gap appears
narrower where high-stakes examinations assess speaking, as in the university context
studied by Wang (2020), suggesting that the examination system, rather than teacher

beliefs, may be the stronger constraint on implementation.

Mot doan, ba ngudn dugc dan vao nhau: mot chi dé rd rang, mét so sdnh theo bdi cdnh, va mét nhan
dinh téng hdp giai thich su khac biét.

Céch xdac dinh cha dé. Hay hdi nhiing nghién cfu nay dang tranh luan vé diéu gi. Trong
Education, ciu tra i thudng roi vao bén dang: hiéu qua cla mot cach ti€p cén, cdch né dudc trién

khai, cdc yéu t6 bdi canh diéu tiét két qud, va niém tin hodc trai nghiém cuda gido vién, ngudi hoc.

! 4.3 Ma trén téng hdp

Ma trén téng hdp (synthesis matrix) la bdng cé hang la ngudn va cbt la chd dé. V3i Education, ma

trdn nén cé thém hai cot ddc thu: bdi cdnh (qudc gia, cip hoc) va paradigm nghién cudu.



HINH 16 - MA TRAN TONG HGP

Niém tin Thyc hanh Vai tro thi  Diéu chinh theo
Nguén Bai canh Paradigm gido vién trong lép c’t béi canh
Kim (2019) Han Quéc, Khao sétdinh ~ Ung hé vé Khéng quan Nh3c téi
trung hoc lugng nguyén tac sat nhu rao
can
Tran (2021) Viét Nam, Dinh tinh, Ung hé ¢ Chu yéu do Rao can
THPT quan sat lép diéu kién gidovién dadn  chinh
Wang (2020)  Trung Quéc, Ho6n hop Cé hoatdébng  Thicd
dai hoc giao tiép danh gid
nai
Rahman Indonesia, Nghién clu Tang tuang CLT két hop day
(2022) THCS hanh dbéng tac sau diéu ngll phap tusng
chinh minh

Doc theo cbt, khdng doc theo hang. O gach chéo (3 6 tréng — va cdc 6 tréng chinh (3 khodng tréng nghién ctu.

Hinh 16. Ma trdn téng hdp cho topic CLT. Doc theo cbt, khéng doc theo hang; cdc 6 tréng chinh (& khodng tréng
nghién cuu.
Cdc cbt trd thanh cdc muc cla bai, va cdc 6 tréng hién thi khodng tréng nghién clu: trong bang

trén, cot "diéu chinh theo béi canh" gan nhu tréng, va dé la ndi dung cla phan két.

! 4.4 Paradigm nghién clfu giao duc

Nghién cltu gido duc thudc it nhat ba paradigm: positivist (do hiéu qua, danh gid bang validity,
reliability, effect size), interpretivist (tim hiéu trai nghiém, ddnh gid bang trustworthiness:
credibility, transferability) va critical (soi sdng bat binh dang, ddnh gid bang d6 minh bach vé lap

trudng). Banh gid moi nghién cltu bang ¢d mau a dp sai bd tiéu chi.



HINH 17 - BA PARADIGM NGHIEN cUu

”~ ™~ -~ ~

Positivist Interpretivist Critical
Hoi: cach tiép can nay cd hiéu Héi: nhiing ngudi trong 3p Hoéi: cach t6 chiic nay lam Lai
qua khdng, hiéu qua bao hoc trdi nghiém diéu nay ra cho ai va bat lgi cho ai?

iau? 7 »
(= =a07 Phudng phap: phéan tich dién
Phudng phap: thuc nghiém, Phuong phap: phdng van ngdn, nghién clu tham gia.
ban thuc nghiém, khao sat sau, quan sat, case study.

516 Minh bach vé lap trudng
quy mo Lén.
Credibility - Transferability

Validity - Reliability - Effect

size

Dénh gid moi nghién cltu bang c& mau la dp sai bé tiéu chi.

Hinh 17. Ba paradigm nghién ctu gido duc: cdu hdi mébi paradigm d&t ra, phuong phdp dién hinh, va tiéu chi chat
lugng tuong Ung.

X AP SAI BO TIEU CHi

The study is limited because it only interviewed twelve teachers.

(Nghién ctu bi han ché vi chi phdng vadn mudi hai gido vién.)

Phé binh nay 4p tiéu chi thuc chdng l&n mo6t nghién cdiu dién gidi. Mudi hai ngudi tham gia la binh
thudng véi phdng van siu.

v PHE BINH DUNG PARADIGM

The twelve in-depth interviews provide rich accounts of how teachers negotiate examination
pressure, although all participants taught in urban schools, which limits the transferability

of the findings to rural contexts.

Phé binh ding paradigm dung khai niém transferability va chi ra mét gidi han cu thé vé béi canh.



1 4.5 M3u thuan va khoang tréng

Gidi thich dugc méau thuan la biéu hién rd nhat cda tu duy téng hdp. Trong Education, bén céch
gidi thich nén dudc cdn nhic theo thi tu: khac béi canh (thi cl, si s6, vi thé cla tiéng Anh), khac
ngudi hoc, khac cach trién khai (cung tén "CLT" cd thé la nhitng thuc hanh rat khac nhau), va
khac cach do két qua.

v NEU MAU THUAN ROI GIAI THiICH

Findings on learner outcomes remain divided. Whereas Rahman (2022) reported gains in
speaking fluency after a communicative intervention, Kim (2019) found no improvement in
examination scores. This divergence is best explained by differences in outcome measures:
the former assessed oral production directly, while the latter relied on a written grammar-

focused examination that a communicative approach does not target.

Doan van néu mAau thudn thang than réi dua ra mot giai thich kiém chidng dudgc, khong két luin rang

mot nghién cudu sai.

Viét vé khoang tréng. Phat biéu gap can cu thé dé cé gia tri.

X QUA RONG v KIEM CHUNG PUGC

More research is needed on CLT in Asia. No identified study examined how Vietnamese
teachers adapt CLT for classes of more than forty
students, and none followed learners beyond a

single semester.
Phat biéu th( hai chi ra hai khodng tréng kiém chiing dudc va chun bi sdn ca s& cho phan két.

! 4.6 Chuin ddé mdéi chia nguén

Méc théng thudng cho nghién clu thuc nghiém trong Education la khodng mudi ndm, nhung hai
nhdm nguén cé quy tac riéng. Nguén kinh dién nhu Dewey, Vygotsky, Bloom hay Freire dudc
trich & ban gbc; thay ho bang mét gido trinh tdm tat mdi hon mdi la 16i. Van ban chudng trinh va
chinh sach phai la phién ban hién hanh, ghi rd s6 phién ban va nam.



CHAPTER 5

Viét Lesson Plan, Unit Plan
va Pedagogical Rationale

TRONG TAM CHUGNG

+

Lesson plan dudc chdm nhu mét thiét ké cd ly gidi, khong phai nhu mét danh sdch hoat
dong.

Thiét k& bat dau tUi k&t qua hoc tap. Két qua, hoat ddng va danh gid phai khdp nhau.

Mai lua chon su pham can mot rationale bén thanh phan. Rationale chung chung la L6i bi

trir diém ndng nhat 8 dang bai nay.
Differentiation dudc lp k& hoach tir ddu cho ngudi hoc cu thé.

M3 va phién ban chudng trinh phai dudc kiém ching tai ngudn chinh thic.

TOPIC MAU CUA CHUONG (TIEU HOC)

"Design a three-lesson sequence on fractions for Year 4 and justify your pedagogical

choices, including differentiation for EAL/D learners and a student with ADHD."

Topic nay cé du cac thanh phan ma rubric lesson plan thudng chdm: learning intentions,

constructive alignment, differentiation cho hai nhém nhu ciu khac nhau, assessment for

learning va lién két chugng trinh.

Ngudi chdm lesson plan khdng do xem hoat ddng cé thd vi hay khong. Ho do xem ngudi viét ¢

hiéu vi sao mdi hoat ddng gilp nhitng hoc sinh nay dat két qua hoc tip nay hay khéng.



1 5.1 C3u tric lesson plan theo quy uéc Uc

HINH 18 - GIAl PHAU MOT LESSON PLAN

Thoéng tin lép X Bo tréng nhu cau hoc tip, khién differentiation

N&m hoc, mén, thdi lugng, nhu cau hoc tap d3 biét. khong co can cdf

Curriculum links X Chép tén ndi dung ma khong néu phién ban

N6i dung chudng trinh va phién ban.

Learning intentions X Viét thanh hoat déng

Hoc sinh sé hoc dudc gi.

Success criteria X Khéng quan sat dugc: "l understand fractions"

Lam sao biét d3 hoc dudc.

Trinh tu bai day X Khong cé vai tro gido vién va hoc sinh & ting

M& bai, phan chinh, két bai, thai gian. budc

Differentiation X Viét chung "support struggling students"

Diéu chinh cho ngudi hoc cu thé.

Assessment X Chi cé bai kiém tra cudi

Céch thu thdp bang chiing hoc tip trong bai.

Rationale X Chinh3c tén ly thuyét

Ly gidi cac lua chon, cé trich dan.

Hinh 18. Gidi phdu mét lesson plan theo quy udc Uc. Mdi khéi cé chd thich chic ndng va 6 thusng gdp (ct phai).

Learning intention néu diéu hoc sinh sé& hoc, viét bang déng tir tu duy. Success criteria néu hanh

vi quan sat dudc ching minh hoc sinh da hoc.

X LA HOAT DONG, KHONG PHAI PIEU SE HOC

Learning intention: Students will complete a fraction worksheet.



v QUAN SAT BUGC

Learning intention: We are learning to compare fractions with the same denominator.
Success criteria: | can place 2/4, 3/4 and 1/4 on a number line and explain which is largest
using the word "denominator".

Success criteria néu hai hanh vi gido vién nhin thdy va nghe thdy dudc, trong dé hanh vi th( hai kiém
tra cd ngbén ngil toan hoc.

! 5.2 Backward design va constructive alignment

Thiét ké ngudc (backward design) bat dau ti cAu hoi "hoc sinh can hiéu va lam dudc gi vao cudi
chudi bai", sau dé xac dinh bang chiing can thu thip, va cuéi cing mdi chon hoat déng.
Constructive alignment clia Biggs yéu cau két qua hoc tép, hoat déng va dénh gid cung hudng tdi

mot muc tiéu.

HINH 19 - CONSTRUCTIVE ALIGNMENT

Learning intention

So sdnh phan s cuing mau va gidi thich ly do.

Activity Assessment
Fraction strips — truc s6 — so sdnh va giai thich Exit ticket: dgt 3/4 1&n truc s6 va giai thich vi tri.
theo cap.

Ba dinh cung hudng t8i mét muc tiéu — dit moét canh la mat cén bang

Phép thd: néu hoc sinh lam tét hoat ddng ma khéng can dat learning intention, hodc lam tét bai ddnh gid ma khéng
can tham gia hoat déng, chudi chua khdp.

Hinh 19. Constructive alignment: ba dinh learning intention, activity va assessment. Khi mét canh bi dut, bai day
mat cdn bang du tiing phan cé vé hap ly.

L&i phd bién nhat la lén k& hoach xoay quanh hoat déng (activity-led planning): ngugi viét tim
dugc mot tro choi hay, roi viét learning intention cho khdp. Phép thi: néu hoc sinh lam t6t hoat

ddng ma khéng can dat learning intention, hodc lam tét bai danh gid ma khéng can tham gia hoat
ddng, chudi chua khdp.



Vi topic mau, bai 1 xay hiéu biét phan sé nhu mét phan cla téng thé bang md hinh dién tich, bai
2 chuyén sang truc s, bai 3 so sdnh phan sé cung mau va giai thich ly do. Exit ticket 8 bai 1 va

bai 2 kiém tra tiihg budc trén dudng tdi success criteria cla bai 3.

5.3 Viét rationale: cong thirc bon thanh phan

Rationale la phan van xubi ly gidi cac lua chon trong ké hoach, va la phan quyét dinh band diém.

HINH 20 - CONG THUC RATIONALE BON THANH PHAN

”~ N -~ -~ -
1. Chién lugc 2 - Ca ché hoc tip 3 - Ngudi hoc cu 4 - Ngudn
Fraction strips dudc Biéu dién cu thé the Bruner (1966):
dung trudc truc sé. gilp x4y hiéu biét Ba hoc sinh EAL/D enactive, iconic,
phan—t6ng thé trudc trong 8p nay, dang symbolic.
ky hiéu triru tugng. phat trién ti€ng Anh
hoc thuat.

CAU POI CHIEU - THIEU CA BON

"Students will use fraction strips because hands-on activities are engaging and help students learn."
- khéng cé co ché, khéng cé ngudi hoc cu thé, khéng cé ngudn.

Hinh 20. Cbng thdc rationale bén thanh phéan, kém ciu d6i chiéu thiéu c3 bén.

____________________________________________________________________________________________________________________________________

CONG THUC

i Strategy (chién lugc) + Learning mechanism (cs ché hoc tap theo ly thuyét) +
Learner need (nhu ciu clia ngusi hoc cu thé) + Source (ngudn)



X RATIONALE CHUNG CHUNG

Students will use fraction strips because hands-on activities are engaging and help
students learn.

(Hoc sinh sé ding thanh phén sé vi hoat ddng thuc hanh thd vi va gitp hoc sinh hoc.)

"Engaging" khong phai cd ché hoc tap, "students" khéng phai ngusi hoc cu thé, va khéng cé nguon.

Cau nay didng vdi moi bai day ciia moi mén.

v DU BON THANH PHAN

Fraction strips are introduced before the number line because concrete representations
allow students to build a part-whole understanding before moving to the abstract
symbol, following a concrete-representational-abstract sequence grounded in Bruner's
(1966) enactive, iconic and symbolic modes of representation. This sequencing is particularly
important for the three EAL/D learners in this class, whose developing academic English
makes a symbol-first explanation difficult to access; the physical model carries the meaning

while the vocabulary "numerator" and "denominator" is introduced alongside it.

B6n thanh phan déu cé mat: chién lugc, co ché, ngudi hoc cu thé va ngudn. Ngudi doc truy ngugc
dudc tir hoat dong vé ly do ma khéng phai tu suy luén.

Rationale thudc vung Ung dung cla bai, nén dung ngdn ngir dut khoat: "this sequencing

supports..." thay vi "this may possibly help..." (xem muc 9.3).

1 5.4 Differentiation va inclusion

Phan hda (differentiation) la diéu chinh viéc day dé moi ngudi hoc cung tié€p can dugc muc tiéu.
Rubric tai Uc thudng ndi tiéu chi nay véi APST focus areas 1.3, 1.5 va 1.6. Ba nguyén tic: phan
hda cho ngudi hoc cu thé, khong cho mét nhan chung; gilt nguyén muc tiéu, diéu chinh con
dudng, thay vi giao nhiém vu dé han; va thiét ké cho su da dang ngay tir dau theo Universal
Design for Learning. Bdn phuong dién cé thé phan hda la ndi dung, qud trinh, san phdm va

moi trusng.



HINH 21 . LUGI DIFFERENTIATION

Ngudi hoc EAL/D Hoc sinh c6 ADHD

Content: bang tir vung song ngir cé hinh. Content: chia ndi dung thanh cac budc ngan.

Process: khung cau "... is larger because the Process: hoat d6ng cé van déng, lam viéc ngan
denominator...".

Product: gidi thich bang i hodc hinh vé.
Environment: ngéi canh ban cling ngén ngit khi

phu hdp.

xen nghi.

Product: checklist tithg budc dé tu theo dai.
Environment: chd ngéi it phan tan, hudng dan
truc quan.

Cling mét muc tiéu hoc tap, bén phuong dién diéu chinh — con dudng khdc nhau, dich dén khéng déi.

Hinh 21. Ludi differentiation cho [8p 4 trong topic mau: bén phuong dién diéu chinh, dp cho ngudi hoc EAL/D va hoc
sinh c6 ADHD.

Bang 5.2 - Ludi differentiation cho topic mau

Phuong dién Ngudi hoc EAL/D

Content

Process

Product

Environment

Bang tif vung song ng, cé
hinh minh hoa

Khung cau "... is larger
because the denominator..."

Gidi thich bdng &i hodc hinh

vé

Ngbi canh ban cung ngdn
ngi khi pht hgp

Hoc sinh c6 ADHD

Chia ndi dung thanh cac
budc ngdn

Hoat dong cé van dong, lam
viéc ngdn xen nghi

Checklist tiing budc dé tu
theo doi

Ché ngbi ft phan tan, hudng
dan truc quan

Hoc sinh can thir thach
thém

Phan s6 khdc mau cé clng
gid tri

Tu thiét ké cau hdi so sanh

cho ban

Gidi thich bang hai cich biéu
dién

Lam viéc cap véi ban cung
muc

\

Khi viét vé hoc sinh cd chdn dodn, dung "a student with ADHD" thay vi "an ADHD student", va

chi néu chan dodn khi né lién quan truc tiép tdi luva chon su pham (muc 6.3).

I 5.5 Assessment trong lesson plan

Rubric thudng tim ba chiic nang cla danh gia: assessment for learning trong bai, gitip gido vién
diéu chinh ngay (cdu héi kiém tra hiéu biét, exit ticket); assessment as learning, gilip hoc sinh tu
theo doi tién bd (tu ddnh gid theo success criteria); va assessment of learning cudi chudi, xac
nhan hoc sinh dat muc tiéu.



HINH 22 . BA CHUC NANG CUA PANH GIA

”~ & ™~ ~
For learning As learning Of learning
Muc dich: gido vién diéu Muc dich: hoc sinh tu theo Muc dich: xac nhan hoc sinh
chinh viéc day ngay. dai tién bo. dat muc tiéu.
Thai diém: trong bai. Th&i diém: trong va sau moi Thai diém: cudi chubi bai.
bai.
Exit ticket sau bai 1 va bai 2 Nhiém vu so sanh va giai
Tu danh gid theo success thich & bai 3
criteria

Hinh 22. Assessment for, as va of learning: muc dich, thdi diém va vi du céng cu trong chudi bai phan sé.

Rationale c4n néu gido vién sé& lam gi vdi théng tin thu dugc.

X CHi NEU CONG cu v CO QUYET DINH DAY HOC TIEP THEO
An exit ticket will be used at the end of An exit ticket asking students to place 3/4 on a
the lesson. number line and justify its position will identify

students who are still reading the denominator as
the number of shaded parts; these students will
begin lesson 2 with a guided group using

fraction strips.

Phién ban th( hai néu cdng cu, hiéu nham cu thé ma céng cu phat hién, va quyét dinh day hoc

tiép theo.

0 5.6 Trich curriculum links chinh xac

Lién két chuong trinh can da ba yéu té: tén van ban va phién ban, nam hoc va learning area, va
n6i dung cu thé (thudng cd ma ndi dung). M3 phai dudc tra truc tiép trén trang cia ACARA hodc
syllabus cta bang. Nhiéu rubric cling trd diém cho lién két v8i general capabilities va cross-

curriculum priorities, vdéi diéu kién lién két cé thuc chat trong bai day.

RUI RO DAC THU KHI DUNG Al

M3 ndi dung & loai thdng tin cdng cu Al rat dé tao sai: ding dinh dang, sai ndi dung, hodc thubc
phién ban d3 bi thay thé (muc 9.5).



1 5.7 Léi thudng gap

Rationale chung chung: "this activity is engaging" gdn dudc vao bat ky bai day nao. Sfa bang
cdng thic bdn thanh phan.

Nh&c tén ly thuyét thay vi dung ly thuyét: "this lesson is based on constructivism" khéng
cho biét ly thuyét dan tdi lua chon ndo (muc 3.3).

Differentiation hinh thuc: mot dong "extension tasks for early finishers" khéng phai la phan
hoa.

Assessment khdng khdp learning intention: muc tiéu ndi vé gidi thich ly do, nhung bai danh

gid chi yéu cau khoanh ddp an.

Thdi lugng phi thuc té: sdu hoat ddng trong 50 phut, khdng tinh thai gian chuyén tiép. Ngudi

cham La gido vién cd kinh nghiém va nhén ra ngay.



CHAPTER 6

Viét Learner Case Study
va Professional Portfolio

TRONG TAM CHUGNG

+ Learner case study di theo chu trinh quan sat, dién gidi, lAp k& hoach va ddnh gid. Bai diing
3 quan sat la bai m6 ta.

+ Bao mat khi viét vé tré em la yéu ciu dao diic va phap ly; vi pham dudc xif ly ndng hon moi
l6i hoc thuét.

+ Ngbn ngil strengths-based la tiéu chi chdm diém, khéng phai phong cédch cd nhan.

+  Portfolio dugc chdm theo chat lugng chd gidi, khéng theo s8 lugng minh ching.

TOPIC MAU CUA CHUGNG

Learner case study (6.1 t&i 6.3), mam non:

"Using observation data from your placement, develop a profile of a four-year-old
experiencing difficulty joining peer play and propose strategies aligned with the Early

Years Learning Framework."

Viét vé tré nhd doi hoi cao nhat vé bdo mét, ngdn ngil strengths-based va viéc dién gidi hanh vi

qua béi canh.
Portfolio (6.4), lién cap:

"Compile and annotate evidence demonstrating APST Graduate focus areas 1.5 and 3.3

from your final placement.”
Teaching philosophy (6.5), lién cép:

"Articulate your emerging philosophy of teaching with reference to at least two

theoretical perspectives.”



0 6.1 Learner case study

DAy la dang bai ma quan sat tét van cd thé cho diém thap, néu ngudi viét khdng chuyén dudc tu

"diéu da thay" sang "diéu dé cé nghia gi".

HINH 23 . CHU TRINH LEARNER CASE STUDY

Quan sat

Thu thap dir liéu cé hé thdng: anecdotal notes, running records, work samples. Viét khdch quan
— diéu tré lam va ndi, khdng phai diéu ngudi quan sat nght.

Dién giai — budc phan biét bai trung binh va bai gidi
Dung ly thuyét dé hiéu dir liéu: Bronfenbrenner, Vygotsky, ly thuyé&t phat trién ngbn ngfr.

Lap ké hoach

Dé xuat chién lugc néi vdi dién giai va khung chugng trinh (EYLF).

Danh giad

Néu céch biét chién ludc cb hiéu qua: quan sat gi, sau bao lau.

Hinh 23. Chu trinh quan sat, dién gidi, l4p k& hoach va ddnh gid. Budc dién gidi 3 budc phén biét bai trung binh va
bai gidi.
Quan sat thu thap di liéu cé hé théng (anecdotal notes, running records, work samples), viét
khdch quan: diéu tré lam va ndi, khdng phai diéu ngudi quan sat nghi. Dién giai dung ly thuyét dé
hiéu dir liéu. LAp k& hoach dé xuat chién ludc ndi vdi dién gidi va khung chudng trinh. Danh gia

néu cach biét chién ludc cb hiéu qua: quan sat gi, sau bao l4u.

X SUY DIEN VE TiNH CACH

Mia is shy and does not like playing with other children. She always plays alone.

(Mia nhut nhat va khéng thich chdi vdi tré khac. Bé luén chgi mét minh.)

Cau dau la suy dién vé tinh cach, khéng phai dir liéu quan sat. TU "always" khong dudc hé trg bdi ghi
chép nao, va ca doan khdng cé dién giai.



v QUAN SAT CU THE + DIEN GIAI cO PIEU KIEN

Across four observations during outdoor play, Mia (pseudonym) approached a group at the
sandpit three times, watched for one to two minutes, and returned to the digging area
where she played alongside, but not with, other children. On one occasion she offered a
bucket to a peer without speaking. Read through Bronfenbrenner's (1979) ecological model,
this pattern may reflect the microsystem transition Mia is navigating: she joined the centre six
weeks ago and speaks Viethamese at home, so she may still be building the English phrases
that peers use to negotiate entry into play. The offered bucket suggests that she is

motivated to connect and is using a non-verbal strategy to do so.

Phan quan sat cé sb l4n, bi cdnh va hanh vi cu thé. Phan dién gidi dua ra mot gid thuyét cé diéu kién
("may reflect"), va nhan dién mét diém manh cla tré thay vi chi mét khé khan.

HINH 24 - MO HINH BRONFENBRENNER AP VAO LEARNER CASE STUDY

Macrosystem

Vi thé cta tiéng Anh va tiéng Viét trong xa hdi; ky vong vdn hda vé cdch tré tham gia chai

Exosystem

Chinh sdch cua trung tdm vé chuyén tiép tré mdi; nguén luc hé trg ngén ngir

Mesosystem

M&i néi gilta gia dinh va trung tdm — trao d8i vdi gia dinh vé cach bé
két ban & nha

Microsystem
Nhdm ban & hé cat; gido vién; gia dinh ndi tiéng
Viét

Mia

4 tudi - vao trung tdm 6
tuan

Hinh 24. C4c vong hé sinh thdi cGa Bronfenbrenner dp vao tré bén tudi trong topic mau.



Vi topic mau, k& hoach cé thé gébm: gido vién lam mau cdc cum tir tham gia chai ("Can | play?"),
ghép Mia v8i mét ban trong nhdm hai ngudi trudce khi vao nhém Lén han, va trao déi vdi gia dinh

vé cdch bé két ban 3 nha. Mbi chién ludc can mot ciu ly do va lién hé téi learning outcome tuong

Ung cha EYLF, d6i chiéu vdi phién ban hién hanh. Budc danh gid can cu thé: "In the following

three weeks, observations will record the number of times Mia initiates entry into group play."

I 6.2 Bdo mat va dao duc khi viét vé tré em

Tré em khong thé tu déng y cho théng tin clia minh xuat hién trong bai viét, nén trach nhiém bdo
vé thubc hoan toan vé ngudi viét.

Danh muc can xt ly trudc khi nép:

Tén tré thay bang but danh, va néu rd & dau bai rang day la but danh.

Tén trudng, trung tdm thay bang mé ta chung nhu "a long day care centre in a metropolitan
area".

Tén gido vién hudng dan va nhan vién thay bang vai tro, vi du "the mentor teacher".

Anh cé mt tré khong dugdc dua vao bai, trif khi quy dinh cho phép ré rang va da cé déng v
bang van ban.

Ma4u san pham cua hoc sinh phai xda tén.

CAU KHAI BAO CHUAN - DAT G DAU BAI

In accordance with the university's professional experience guidelines, all identifying
information has been removed. The child is referred to by a pseudonym, and details of the
service have been omitted.

PHEP THU

D4i tén thoi la chua du: mét bé bdn tudi, ndi tiéng Viét & nha, vao trung tAm sdu tuan trudc, 8 mét
vung ngoai 6 cu thé, cd thé bi nhan ra. Néu mot gido vién khac & cling cd s8 doc bai va nhan ra tré,
can luge bdt chi tiét khdng phuc vu phéan tich.



1 6.3 Ngon ngir strengths-based, tranh deficit discourse

Dién ngdn thiéu hut (deficit discourse) md ta ngudi hoc qua diéu ho thiéu va ddt nguyén nhan khé
khan vao chinh ngusi hoc hodc gia dinh. Cach ti€p can dua trén diém manh (strengths-based

approach) b3t dau tUr diéu ngudi hoc da cd va da lam dudc.

HINH 25 - DEFICIT LANGUAGE VA STRENGTHS-BASED LANGUAGE

CGO CHE CUA DEFICIT LANGUAGE CO CHE CUA STRENGTHS-BASED

. o LANGUAGE
X Coi nang luc la ¢ dinh: weak learners

X Thu gon ngudi hoc thanh mét ddc diém: the o Nl I G T wanldig
. towards...
ESL kids

X D&t van dé vao ban chat cta tré: problem v Ngutii hoc trude nhan: EAL/D learners

child v/ Hanh vi truyén dat nhu cau: behaviour

X B6 qua von da cé: lacks English communicates...

X B qua rao can hé théng: parents don't o .von ngon .ngu e el cleveliepiing
English alongside...
care
v Néu rao can cu thé: possible barriers

include...

Nhén ra cd ché quan trong hon hoc thubc danh séch.

Hinh 25. C4c cum cén thay thé, kém ly do. Nhan ra cc ché quan trong hdn hoc thuéc danh séach.



Bang 6.1 — C4c cum can thay thé

Cach viét can tranh Cach viét phu hdp Ly do
low-ability students, weak students who have not yet Cum d4u coi ndng luc (& c6 dinh
learners mastered..., students working
towards...
the ESL kids EAL/D learners Nhan tip thé thu gon ngudi hoc

thanh mét dc diém

problem child, naughty boy a child whose behaviour Cum d4u d§t van dé vao ban chét
communicates... cda tré
the ADHD student a student with ADHD D&t ngudi trudc chdn dodn, trir khi

cbng déng uu tién cdch goi khac

lacks English is developing English alongside Cum d4u bd qua vén ngdn ngir tré
[home language] da co

parents don't care about family engagement has been Cum d4u bd qua rao can hé théng

education limited; possible barriers include...

Ngdn ngil strengths-based khong cé nghia la né trdnh khd khan. Bai van néu ré ngudi hoc dang
gdp khd khin gi, nhung mé ta né nhu diéu dang dién ra trong bdi cdnh cu thé, kém diéu ngusi

hoc da lam dudc.

! 6.4 Professional portfolio anh xa APST

Portfolio la tAp hdp minh chiing (artefact) tir thuc tap, nhu lesson plan, m3u san phdm hoc sinh
da an danh hay phan héi cta gido vién hudng dan, méi minh chiing dudgc chd gidi dé chiing minh

mot focus area 8 cap Graduate. L6i phd bién nhat la gdn nhan standard ma khdng chu giai.



HINH 26 - CHUOI ANNOTATION CHO PORTFOLIO

1-FOCUS 2 - MINH 3.VIEC DA 4. TAC BONG
AREA CHUNG LAM T4I VIEC HOC
3.3 (Use teaching Artefact 4: lesson Gradual release: 18/24 exit
strategies), cap —  plan mén English —  lam mau - dbng —  paragraph dung
Graduate. l6p 8. xay theo cap — dung it nhat hai
viét doc Lap. devices, so vdi 7

trudc bai.

5. BUGC TIEP THEO

Thém m6bt giai doan cé hudng dan cho sdu hoc sinh con lai.

Phan (8n rubric ky vong 150 tdi 250 tir cho méi annotation.

Hinh 26. Chudi ndm budc cia mét annotation: focus area, minh chung, viéc &3 lam, tdc déng tdi viéc hoc, budc
tiép theo.

____________________________________________________________________________________________________________________________________

CONG THUC ANNOTATION

Focus area (chudn nghé nghiép) — Evidence (minh chiing) — Action (viéc t6i da

lam) — Impact on learning (tic déng tdi viéc hoc) — Next step (budc tiép theo)

X GAN NHAN KHONG CHU GIAI

Standard 3.3. This lesson plan shows that | used a range of teaching strategies.

(Standard 3.3. K& hoach bai day nay cho thay tbi dd ding nhiéu chién lugc day hoc.)

CAu nay nhac lai tén focus area ma khdong chiing minh gi.



v DU NAM BUGC, c6 DU LIEU

Focus area 3.3 (Use teaching strategies). Artefact 4 is a Year 8 English lesson plan. | moved
from teacher modelling of a persuasive paragraph to paired co-construction and then
independent writing, a gradual release sequence chosen because previous drafts showed
that most students could identify persuasive devices but not yet use them. Eighteen of
twenty-four exit paragraphs included at least two devices used appropriately, compared
with seven in the pre-lesson sample. In future sequences | will build in a second guided

stage for the six students who remained at the identification level.

N&m budc déu cé mat. Tac déng dudc néu bang sé liéu tir chinh I8p hoc, va budc tiép theo xuat phat
tU s6 liéu d@8. Phan L8n rubric ky vong 150 t8i 250 tif cho mbi annotation.

I 6.5 Teaching philosophy statement

Teaching philosophy la bai ngan, thudng 500 tdi 1.000 tlr, dung ngdi thi nhat ré rang nhat trong
nganh. L&i phé bién 3 viét nhu L8i tuyén bé cdm xuc: "l believe every child is special and | want to
make a difference." M6t teaching philosophy t6t cé ba ldp trong mbi doan: niém tin vé cich con

ngudi hoc, ly thuyét lam cén cd, va thuc hanh ma niém tin dan tdi.

v BA LOP TRONG HAI CAU

| believe learning is social before it is individual. Vygotsky's (1978) account of the zone of
proximal development shapes how | plan: | design tasks slightly beyond what students can
do alone and build in structured talk, so that peers and | can provide the support that
makes the task achievable.

Ba ldp néi lién trong hai ciu: niém tin, ly thuyét lam cin cu, va hai quyét dinh lip ké hoach cu thé.

| 6.6 Teaching Performance Assessment

Teaching Performance Assessment (TPA) la bai ddnh gid ndng luc cudi khda ma sinh vién su
pham tai Uc phai hoan thanh trudc khi t6t nghiép. Tén va c4u tric khac nhau theo trudng, vi du
Graduate Teacher Performance Assessment (GTPA) hodac Assessment for Graduate Teaching
(AfGT). C4c TPA thudng yéu cdu mdt chu trinh hoan chinh trong thuc tip cuéi: lAp k& hoach dua
trén dir liéu ngudi hoc, day, ddnh gid, phan tich bang chiing hoc tp va reflection. Vi vy TPA
khong phai dang bai mdi, ma la nai cac ky nang cta Chapters 5 tdi 8 dugc dung cung luc.



CHAPTER 7

Viét Reflective Writing trong Education

TRONG TAM CHUGNG

+ Reflection la ndng luc nghé nghiép ma gido vién thuc hanh suét su nghiép, khéng phai mét
bai tap phu.

+ Brookfield's Four Lenses la md hinh d3c trung cla Education, vi nd bubc ngudi viét nhin su
viéc tUr géc do khac ngoai goc dd ctia chinh minh.

+ Bai reflection dat Distinction ddn nguén trong phan phan tich va dnh xa hanh déng vao

mot focus area cu thé ciia APST.

4+ Sinh vién ti nén gido duc ldy gido vién lam trung tAm thudng gdp hai rao can: né tu phé
binh, hoac tu trach thay vi phan tich.

TOPIC MAU CUA CHUONG (TRUNG HOC)

"Using Brookfield's four lenses, critically reflect on a behaviour management incident

during your professional experience."

Quan ly l8p hoc la tinh huéng ma sinh vién dé tu trdch hodc d8 L6i cho hoc sinh nhat. Yéu ciu

dung du bén l&3ng kinh budc ngudi viét thodt khdi géc nhin mét chiéu.

§ 7.1 Vi sao reflection la ky ndng nghé nghiép

Dewey (1933) phén biét hanh déng theo thdi quen vdi hanh ddng cd suy xét. Schon (1983) bé
sung hai khai niém: reflection-in-action, diéu chinh ngay trong lic day, va reflection-on-action,
nhin lai sau khi day. Bai reflection & trudng la nai luyén reflection-on-action cé hé théng, va APST

Standard 6 d3t ky vong gido vién lién tuc dung reflection dé cai thién thuc hanh.

Hé qud vdi cach viét: bai reflection khéng do xem trai nghiém cd kich tinh hay khong. Né do kha
nang chuyén moét trdi nghiém thanh thay d6i cé cdn c. Mét tinh hudng binh thudng dudc phan
tich t6t cho diém cao han mot tinh huéng kich tinh dudc ké Lai hay.



0 7.2 Cac mo hinh reflection

Brookfield's Four Lenses. Brookfield (2017) dé xuat nhin mét van dé thuc hanh qua bén lang
kinh: autobiography (giad dinh cla minh dén tir dau, ké ca trai nghiém di hoc cia minh), students'
eyes (hoc sinh trai nghiém su viéc ra sao), colleagues' perceptions (gido vién hudng dan, déng
nghiép nhan xét gi), va theory and research (tai liéu hoc thuat giai thich su viéc ra sao).

HINH 27 - BON LANG KiNH CUA BROOKFIELD

( (
Autobiography Students' eyes
Gi3 dinh cda téi dén tur dau? Hoc sinh trdi nghiém su' viéc ra sao?
Céc l8i nh3c cla tbi tdng 4m lugng nhung Tro chuyén ngén sau gi§ cho thdy cdc em khéng
khéng tang dé rd — mot khuén mau tur chinh thai hiéu nhiém vu va dang hoi nhau phai lam gi.
di hoc, ndi im lang dudc ky vong thay vi dudc
day.
\ \
( (
Colleagues' perceptions Theory and research
D6éng nghiép nhin thay gi? Tai liéu hoc thudt gidi thich ra sao?
Gido vién hudng dan nhan xét rdng can thiép Hudng dan tudng minh va dinh hudng lai theo
cla cb hiéu qua vi c6 dua ra mot budc dau tién hudng tich cuc hiéu qud hon viéc nhdc nhd bang
cu thé, khdng phai mét L8i khién trach. (8i nhiéu lan (Simonsen et al., 2008).
\ \

Hinh 27. Bén l&ng kinh cta Brookfield dp vao su c¢d quan ly [8p hoc trong topic mau. Méi l8ng kinh cé mét cdu hdi
d&n va mét vi du nbi dung.

Gibbs' Reflective Cycle (1988) gém sdu budc va la md hinh phé bién nhat trong cidc nganh
nghé nghiép.



HINH 28 - VONG GIBBS VA BA TANG CUA BAI REFLECTION

Sau budc Gibbs — d6 dai thanh ty Lé véi s6 tir ggi y

Description -an 10-15%
Diéu gi da xay ra?

Feelings = - 10%
Ngugai viét nghi va cam thay gi?

Evaluation pr— 15%

Diéu gi hiéu qua, diéu gi chua?

Analysis
Vi sao lai nhu vay?

G  35-40%

Conclusion o
C6 thé 1am gi khac? e Lo%
CEIEN PR - 10-15%
Lan sau sé lam gi?
Ba tang moi mo hinh reflection déu chia sé
”~ - ~ -~ -
Tang 1-Mo6 t3 Tang 2 - Phén tich Tang 3 - Hanh ddng
Diéu gi d3 xay ra. Bai diing & Vi sao, va diéu dé cé nghia gi. Diéu gi sé thay déi, va lam
day (a 16i "diary entry". Tang quyét dinh band diém. sao kiém ching dugc.

Hinh 28. Vong reflection Gibbs vdi &6 réng méi cung ty [é vdi s6 tir ggi y; bén canh (& ba tdng mé t3, phén tich va

hanh d6ng ma moi mé hinh reflection déu chia sé.



Bang 7.1 — Sdu budc cha Gibbs va ty trong s8 tUr gagi y

Budc Cau héi trung tam Ty trong gdi y
Description Diéu gi d3 xay ra? 10-15%
Feelings Ngudi viét nghi va cdm thay gi? 10%
Evaluation Diéu gi hiéu qua, diéu gi chua? 15%

Analysis Vi sao lai nhu vay? 35-40%
Conclusion C4 thé lam gi khac? 10%

Action plan L4n sau sé& lam gi? 10-15%

M6t s6 trudng Uc dung mé hinh 5Rs cla Bain va céng su (2002): Reporting, Responding,
Relating, Reasoning, Reconstructing. Nguyén tdc chon md hinh: theo rubric ciia mén. Khi dé néu

tén mot md hinh, dung du cac budc ciia mo hinh dod; khdng trén hai mé hinh trong cung mot bai.

0 7.3 Critical incident analysis

Tripp (1993) cho rang mét su viéc trd thanh critical incident khong phai vi né kich tinh, ma vi
ngudi viét chon phéan tich nd. Tiéu chi chon: cé mét khodng cdch gilta diéu du kién va diéu da xay
ra. Su viéc qud nhay cdm, nhu mot van dé bao vé tré em, khéng phu hdp cho bai reflection va can
dugc x{ ly theo quy trinh clia cd sd thuc tap.

! 7.4 Ba tang clia mdt bai reflection

Moi mo hinh reflection déu van hanh trén ba tdng: md ta (diéu gi da xay ra), phan tich (vi sao, va

diéu dé cb nghia gi), hanh ddng (diéu gi sé thay déi). Lai "diary entry" la bai diing & tang mét.

QUY TAC VANG

Dé&m s6 ciu tra L8i cho ciu hoi "vi sao". Néu bai bay trdm tir cé khdng qud hai cidu nhu vy, bai dang

3 tdng md ta.



X MUC PASS - CHi TANG MOT

During my Year 9 placement, a group of students kept talking while | was explaining the task.
| asked them to stop several times but they ignored me. My mentor teacher stepped in and

they became quiet. | felt embarrassed and | learned that | need to be stricter next time.

Toan bd doan nam & tdng mot. "Stricter" la mdt bai hoc khdng cé cén c, dua trén gdc nhin duy nhat
clia ngudi viét.

v MUC DISTINCTION - BA TANG, BON LANG KiNH

During a Year 9 science lesson, four students continued talking through my five-minute
explanation despite three verbal reminders. Through the autobiographical lens, | recognised
that my reminders escalated in volume but not in clarity, a pattern | associate with my own
schooling, where silence was expected rather than taught. Through the students' eyes, a
short conversation afterwards revealed that they had not understood the task and were
asking each other what to do. My mentor teacher, through the colleague lens, noted that her
intervention worked because she gave the group a specific first step rather than a reprimand.
The research lens supports this reading: explicit instructions and positive redirection are
more effective than repeated verbal correction (Simonsen et al., 2008). The incident therefore
relates to APST focus area 4.2 (Manage classroom activities) rather than to discipline. In my
next placement, | will display the first two steps of every task visually before explaining, and

check understanding with one targeted question before students start.

Phién ban nay di qua ca ba tang va ca bdn lang kinh. TAng phéan tich lam thay d6i cach hiéu su
viéc, tU "hoc sinh phét &" sang "hudng dan chua rd". Tang hanh déng néu hai thay déi cu thé, thuc
hién dudc.

8 7.5 Noi reflection vé@i bang chiing va APST

DAy la muc gidi thich khodng cach gilta Credit va Distinction. Bai reflection van can nguén: ly
thuyét vé phat trién nghé nghiép dé giai thich trai nghiém cda chinh minh, va nghién clu vé chu
dé su pham lién quan dé danh gia thuc hanh. Anh xa APST can ba phan: néu focus area, néu

hanh vi cla chinh minh, néu khodng cach hodc su phu hgp.



v BA PHAN PEU cO MAT

At the Graduate level, focus area 5.2 requires an understanding of the purpose of providing
timely and appropriate feedback to students about their learning. My written comments on
the first drafts were detailed, but they were returned a week after submission, by which

time most students had moved to the next task and did not revise.

Diéu dugc néu la mdt hanh vi cu thé chi khdng phai mét phdm chat tritu tudng nhu "l need to
improve my feedback".

I 7.6 Ngbi thdr nhat va giong hoc thuat
Ng6i thd nhat dugc phép, nhung khéng kéo theo van ndi.

Bang 7.2 — Ranh gidi clia ngdi th nhat

Chap nhan dugc Khéng chap nhan dudc Ly do

| felt uncertain about whether to | was totally freaking out V&n ndi, khéng cho biét ban chét cla
intervene su lung tung

| did not recognise that the | completely messed up the Tu tréch, khéng phai phan tich
instructions were unclear lesson

This incident prompted me to This was a real eye-opener Sédo ngll, khbng néu hanh déng

review how | sequence
instructions

My mentor teacher's approach My mentor teacher was Phdn xét déng nghiép, vuct pham vi
differed from the one | had wrong cla bai
planned

Khi viét vé gido vién hudng dan, md td hanh vi va tdc déng quan sat dudgc, khéng quy két déng cd

hay ddnh gid nang luc. Nghia vu bdo mat 8 muc 6.2 dp dung day du.



? 7.7 Rao can van hoda cua sinh vién Viét Nam

Phan L8n sinh vién Viét Nam trdi qua mudi hai ndm hoc trong mét hé théng L&y gido vién
lam trung tdm, nai thira nhén sai sét trudc ngudi khdc cd thé lam mat thé dién. DAy a khic
biét vé quy udc, khdng phai vé nang luc (Gido trinh muc 9.9), nhung nd tao ra hai rao can khi

viét reflection.

Rao can 1: né tu phé binh. Bai chi néu diéu hiéu qua, hodc quy moi van dé cho hoc sinh va hoan

canh, nén phan Analysis khéng cé gi dé phan tich.

Rao can 2: tu trach thay vi phan tich. Bai danh nhiéu doan dé xin 16i ma khdng néu dugc

nguyén nhan hay hanh déng thay thé. Dy van la tdng md t3, chi la md ta cdm xduc.

Céch xtr ly chung: tach hanh vi khéi con ngudi. "My instructions were unclear" la nhan dinh vé
hanh vi, cé thé phén tich va sfa dudc; "l am not a good teacher" la phdn xét vé ban than, khong
dan tdi hanh déng nao. Trai nghiém di hoc cla chinh ngudi viét cling cé thé trd thanh chat liéu

cho lang kinh autobiography, nhu vi du 8 muc 7.4.



CHAPTER 8

Viét Action Research
Proposal va Policy Analysis

TRONG TAM CHUGNG

+ Hai dang bai nay thudng xuat hién 8 ndm cubi. Phan ky thuit chung d3 cé & Chapters 3 va
4.

+ Trong action research, ngudi nghién cdu cling la ngudi day, va muc tiéu la cai thién thuc

hanh trong mét l8p hoc cu thé.
+ Dt liéu hoc sinh dudc trinh bay theo khung ba 8p: dinh vi, md ta chon loc, dién giai.

+ Policy analysis dédnh gid tdc déng cla chinh séch &n thuc hanh, khéng danh gia chinh sach

vé mat chinh tri.

TOPIC MAU CUA CHUGNG

Action research proposal (8.1, 8.2), trung hoc:

"Propose an action research project investigating whether structured peer feedback
improves persuasive writing in a Year 8 English class."

Policy analysis (8.3), lién cép:

"Analyse the implications of public reporting of NAPLAN results for classroom practice."”

0 8.1 Chu trinh action research

Nghién cfu hanh déng (action research) la qud trinh gido vién tim hiéu mét van dé trong chinh
l&p hoc clia minh qua céc chu trinh 3p lai: lAp ké hoach, hanh ddng, quan sat, reflection, roi
diéu chinh va bat dau chu trinh ti€p theo. Khac véi nghién cliu truyén théng, action research
khéng tim két qua khai quat cho nhiéu béi canh, nén phan han ché khéng can phan nan vé tinh

khai quat thap.



HINH 29 - CHU TRINH ACTION RESEARCH VA DATA COMMENTARY

1. PLAN 2-ACT 3 - OBSERVE 4 - REFLECT

Dt liéu ban d4au _,  Trién khai protocol _,  Diém rubric trudc _,  Diéu chinh, réi bat
cho thay van dé; phan héi theo cdp va sau; ghi chép dau chu trinh tiép
chon can thiép. trong bdn tuan. quan sat gid hoc. theo.

Diém rubric vé persuasive devices — trung binh Ldp, thang 4 diém

331
2.9
1526
21
Trudc chu trinh Sau chu trinh Nhém bat dau 6 muic 1 Nhém da & mic 3
1. DINH VI Figure 3 compares rubric scores before and after the four-week cycle.

2. MO TA CHON Class mean rose from 2.1 to 2.9, vdi muc tdng l&n nhat 8 nhédm bat dau tur
LOC level 1.

Protocol hitu ich nhat cho hoc sinh can mét mau ré rang; nhdm d3 dung

3 - DIEN GIAI thanh thao can moét thir thach khac.

Hinh 29. Chu trinh action research bén budc, kém mét biéu d6 mau vé két quad viét cla hoc sinh va doan data
commentary ba [dp di kem.

M6bt proposal thudng gdm: béi canh va dif liéu ban dau cho thay van dé; téng quan tai liéu ngan
theo ch d&; cAu hdi nghién clu; can thiép cu thé; cdng cu thu thap dir liéu dinh lugng va dinh
tinh; dao durc; va ké hoach reflection cho chu trinh tiép theo.

X CAU HOI QUA RONG v CAU HOI CU THE

Research question: Does peer feedback work?



To what extent does a structured peer feedback
protocol, using a four-point success criteria
checklist, improve the use of persuasive devices
in the argumentative writing of a Year 8 English
class over a four-week cycle?

CAu th nhat quad rong. CAu thd hai néu can thiép, két qua do dudc, nhém ngudi hoc va khung
thai gian.

PAO DUC KHI NGHIEN CUU VGSI HOC SINH VI THANH NIEN

Can cé su dbng y cla phu huynh (consent) va su déng thuan cta hoc sinh (assent), va hoc sinh phai
dudc ddm bdo rang viéc khdng tham gia khdng anh hudng téi diém sé. Néu proposal dudc thuc
hién that, ngusi hoc phai theo quy trinh phé duyét dao dic cla trudng va clia hé théng trudng hoc

lién quan.

0 8.2 Trinh bay dif liéu hoc sinh

D{r liéu trong bai Education cé thé & diém rubric, két qua kiém tra, khdo sat hay trich doan phdng

van. Céch trinh bay dung lai khung ba l8p cla ebook Finance: dinh vi, md ta chon loc, dién giai.

X DOC LAI TUNG CON SO

Figure 3 shows the rubric scores. Student A scored 2 then 3. Student B scored 1 then 3.
Student C scored 3 then 3. The average went from 2.1 to 2.9.

(Hinh 3 cho th&y diém rubric. Hoc sinh A dudc 2 réi 3. Hoc sinh B dudc 1 réi 3. Hoc sinh C dudc 3 réi 3.
Diém trung binh tdng tir 2,1 lén 2,9.)

Doan van doc lai ting con s8, khéng xac dinh xu hudng, khdng giai thich.



v DU BA LGP, CO GIGI HAN BUNG BAN CHAT

Figure 3 compares rubric scores for the use of persuasive devices before and after the four-
week cycle. The class mean rose from 2.1 to 2.9 on a four-point scale, with the largest
gains among students who began at level 1, while students already at level 3 showed little
change. This pattern suggests that the protocol was most useful for students who needed a
clear model of a persuasive device, and that a different challenge may be needed for
students already using devices confidently. As the cycle involved one class of twenty-

four students without a comparison group, the improvement cannot be attributed to the

protocol alone.

CAu dinh vi, mbt xu hudng t6ng thé, mét diém chon loc cd y nghia, mot dién gidi cé diéu kién, va mot
gidi han néu dung ban chat cla action research. Két qua dan thang tdi quyét dinh cho chu trinh
tiép theo.

Hai luu y: diém trung binh che gidu phan bé, nén ludn kiém tra muc thay ddi gilra cdc nhdm hoc
sinh; va khi dung dir liéu kiém tra quéc gia nhu NAPLAN, can néu nam, cap Ldp, linh vuc danh gia

va ngudn céng bd chinh thuec.

1 8.3 Policy analysis

Policy analysis trong Education thudng gém: muc dich va béi cdnh cta chinh séch, ca ché chinh
sach van hanh, tac déng dudc ghi nhan (cé chu dich va ngoai chd dich), va ham y cho gido vién.

L&i d3c thu la chuyén tir phan tich sang phat biéu chinh tri.

X PHAT BIEU CHINH TRI

NAPLAN is a harmful policy that should be abolished because it puts too much pressure
on children.

(NAPLAN & mét chinh sdch cé hai can bi b3i bd vi gdy qud nhiéu dp luc cho tré.)

CAu nay la mdt quan diém chinh tri, khéng néu co ché, bang chiing hay tac ddng cu thé lén
thuc hanh.



v PHAN TiCH CO CHE

Public reporting of NAPLAN results was intended to increase transparency and school
accountability. Research on teachers' perceptions indicates that, in some schools, this
mechanism has encouraged practice tests and a narrower focus on tested skills in the
weeks before testing (Okafor et al., 2022). The extent of this effect appears to vary with
how school leaders use the data, suggesting that the classroom implications depend less
on the test itself than on the local accountability culture surrounding it.

Phién ban nay néu muc dich cla chinh sdch mot cach cdng bang, trinh bay tédc déng vdi mic hedging
phl hdp, va dua ra mét nhan dinh phan tich vé co ché. Ngusi viét van cé lap trudng, nhung lap
trudng dua trén phan tich.



CHAPTER 9

Ngdn ngir, trich dan va cac loi thudng gap

TRONG TAM CHUGNG

+  Education chd yéu dung APA 7, va can biét cdch trich vdn ban chuong trinh, chudn nghé

nghiép va nguén kinh dién.
+ Dung lan cdc thudt ngil su pham La 16i ndi dung, khéng chi l&i tir vung.

+ Hedging can dung liéu theo tiing vlng cla bai: cao & phan bang ching, thap & rationale va
k& hoach.

+ Ngbn ngit hda nhip va an toan van hda a tiéu chi chdm diém.

+ RuUiro ddc thu cha cong cu Al trong nganh la bia m3 chudng trinh, bia ndi dung chuidn nghé

nghiép va tao lesson plan khéng gan vdi ngudi hoc that.

1 9.1 APA 7 va céc tinh hudng trich dan dic thu

Phan L&n chudng trinh Education tai Uc dung APA 7, mot s6 trudng dung Harvard. Quy téc cd
ban d3 cé trong Gido trinh Chudng 6; phan nay chi x{ ly cic tinh huéng dac thu.

Van ban chuong trinh cé tac gia la té chiic ban hanh va can ghi phién ban:

Australian Curriculum, Assessment and Reporting Authority. (nam).

Australian Curriculum: Mathematics (Version x.x). URL

Chuan nghé nghiép cd tac gia la AITSL; trong dong van, néu ca s6 focus area va cap do: "...
consistent with focus area 1.5 at the Graduate career stage (Australian Institute for Teaching and
School Leadership [AITSL], nam)."

Nguédn kinh dién dudc tai ban hodc dich ghi cd ndm ban dang dung va ndm géc: (Vygotsky,
1934/1986), (Freire, 1970/2000).



Bdo cdo chinh phl va grey literature dung dudc dé néu béi canh chinh sach, nhung khéng thay
thé nghién ctu binh duyét khi can bang chiing vé hiéu qua. Tai liéu ndi b cha trudng thuc tip

khéng nén trich nhu nguén hoc thuét.

0 9.2 Thuat ngir va biét ngit

Bang 9.1 — Cdc cdp thuit nglt d& nham

Thuit ngit Phan biét

Pedagogy / strategy / activity C4ch tiép can téng thé / phuang phdp cu thé / viéc hoc sinh lam
trong gig

Learning intention / success criteria Diéu hoc sinh s& hoc / hanh vi chiing minh da hoc (muc 5.1)

Assessment / evaluation Ddnh gia viéc hoc cla hoc sinh / danh gid hiéu qua cta bai day
hay chuagng trinh

Differentiation / adjustment Diéu chinh cho su da dang cda l8p / diéu chinh cho hoc sinh

khuyét tat theo quy dinh phap ly

Formative / summative Trong qud trinh hoc / cudi giai doan hoc

Biét ngir trudng hoc khdng phu hdp vdi bai hoc thuat: viét students hodc learners thay cho
kids, professional experience thay cho prac, va néu tén nhiém vu cung muc dich ctia né thay cho

chr worksheet.

1 9.3 Hedging theo vung cta bai

Vi Education nam gilta ba cum quy udc (muc 1.2), liéu lusng hedging thay déi theo viing cda bai,

va dung sai liéu & ca hai chiéu déu a L6i.



HINH 30 - THANG HEDGING THEO VUNG CUA BAI

Trinh bay va danh gia nghién culru G a0

Dién giai dit liéu tir Ldp hoc ciia minh G cao
Reflection vé thuc hanh cta ban than D trung binh
L4p trudng trong essay dién giai L) thap-TB
Giai thich ly thuyét da dudc xac lap - thap
Rationale va ké& hoach day hoc - théap

Cung mét bai cé thé chifa nhiéu muc dut khodt khac nhau, mién (& su chuyén cd ly do.

Hinh 30. Thang hedging theo viing ctia bai. Cling mét bai cé thé chifa nhiéu muc dut khodt khdc nhau, mién la su
chuyén cd ly do.

Bang 9.2 — Liéu ludng hedging theo viing

Vung cta bai Muc hedging Ddng tir phu hop
Trinh bay va danh gia nghién ciu Cao suggests, indicates, appears to, may
Dién giai dif liéu tir Ldp hoc clia minh Cao suggests, is consistent with
Reflection vé thuc hanh cia ban than Trung binh | recognised, this suggests
Lap trudng trong essay dién giai Thap tdi trung argues, reveals
binh
Giai thich ly thuyét d3 dudc xac lap Thap proposes, holds that
Rationale va ké hoach day hoc Thap supports, is designed to, will

X KHANG DINH VUGT QUA DU LIEU X BON LGP DE DAT



This study proves that peer feedback This activity could possibly perhaps help some
improves writing. students to understand fractions in some ways.

CAu th nhat khdng dinh vuot qua diéu mét nghién cltu don & cho phép. CAu thd hai chéng bén
&p dé dat khién rationale khéng dua ra dudc ly do nao. Nguyén tic: téi da hai l&p hedging trong

mot cau.

0 9.4 Ngon ngif hoa nhap va an toan van héa

Viét vé ngudi Aboriginal va Torres Strait Islander. Dung Aboriginal and Torres Strait Islander
peoples, s6 nhiéu, viét hoa, khéng viét tat. Quan trong hon quy tic tur ngir la nguyén tic ndi dung:
khac biét két qua hoc tdp can dudc quy chiéu vé cac yéu t6 cau tridc, khdng quy cho van héa hay

gia dinh.

X QUY NGUYEN NHAN CHO VAN HOA v PAT NGUYEN NHAN G TANG CAU TRUC
Lower attendance among these students is due Differences in attendance are shaped by
to cultural attitudes towards schooling. structural factors, including distance to school,

the cultural relevance of the curriculum and the
historical relationship between communities and
schooling institutions.

C4au th nhat quy nguyén nhan cho van héa cla ngudi hoc. Cau thd hai d3t nguyén nhan & ding
tang phan tich va md ra hudng hanh déng cho nha trudng.

Ngudi hoc EAL/D: m6 ta ngdn nglf 8 nha nhu mét nguén luc, khéng nhu trd ngai. Hoc sinh
khuyét tit: mic dinh d3t ngudi trudc tinh trang, trir khi cdng déng uu tién céch goi khac, nhu
nhiéu ngudi tu ky uu tién autistic student. Gia dinh: dung parents/carers thay cho parents.

0 9.5 Liém chinh hoc thuat va sir dung Al

Nguyén tic t6i thudng la chinh sdch cia mén hoc (Gido trinh Chuong 10). Rui ro ddc thu

cla Education:

® Bia ma va ndi dung chudng trinh: ma ding dinh dang nhung sai, hodc thudc phién ban da bi
thay thé.

® Bia ndi dung chuin nghé nghiép: tén focus area hay descriptor bi dién dat sai hodc gan

nham s, lam hong chinh p luin cda portfolio hay bai reflection.



Lesson plan khéng gan vdi ngudi hoc that: ké hoach tréng hoan chinh nhung khéng xuat

phat tr dif liéu vé hoc sinh cu thé, nén that bai & tiéu chi differentiation va rationale.
Reflection khong c6 trai nghiém that: troi chdy nhung chung chung, va bé 3 chinh muc dich
cla bai.

Bia trich dan: moi nguén phai dugc kiém chiing tai nguén géc.



LJi két

Lo trinh phat trién ky nang

Xuyén sudt cuén ebook, mot luan diém trung tdm dudc nhan manh: viét assignment trong

Education a viét diing b6 quy udc cla thé loai dang dudc yéu cau, va ndi dudc ly thuyét vdi ldp
hoc ma khéng dut doan. Nguyén tac cdn mang theo: don vi diéu chinh 13 thé loai bai cdng vdi
rubric cia mdn, khdong phai tén nganh; va moi lua chon su pham can mét ly do néi vé ngudi

hoc cu thé.

Tién bd trong nganh nay khéng di theo dudng thang. Cdch dung phan héi hiéu qua la tim md
hinh &p lai qua nhiéu bai, r6i chon moét téi hai diém dé tip trung mdi hoc ky. Bén hudng phét
trién dudc khuyén nghi:

Thu nhat, doc bai bdo nghién ciru nhu mau viét, bat dau ti phan Discussion, trong cdc tap chi
nhu Australian Journal of Teacher Education, Teaching and Teacher Education va, véi TESOL,
TESOL Quarterly.

Th hai, dung dich vu hd trg viét cla trudng, mang theo dé bai va rubric, va ddt cdu héi cu thé.

Thi ba, dung méi dgt thuc tap nhu mot ngudn chat liéu viét. Ghi chép ngan sau mdi ngay,
d3 4n danh ngay tU d4u, la chat liéu t6t nhat cho bai reflection, learner case study va portfolio

vé sau.

Thi tu, tham gia phan bién chéo véi ban hoc dé phat trién kha ndng nhin bai viét ti vi tri
ngudi cham.

Viét tét trong Education khéng chi phuc vu muc tiéu hoc thuét. Ly gidi lua chon su pham, viét
vé ngudi hoc mot cach tdn trong, va reflection trung thuc la nhitng ndng luc gido vién dung

mdi ngay.



PHU LUC A

Tu vung chuyén nganh Education

Chon nhdm tucng Ung vdi bai dang viét, doc cdu vi du dé ndm cdch tir duge dat trong cau, roi doi

chiéu véi doan van cdia minh.

! A.1Ly thuyét hoc tip

Thuat ngit

Zone of proximal

development

Scaffolding

Cognitive load

Metacognition

Pinh nghia

Khoang cdch gilta diéu ngusi hoc
tu lam dudc va diéu lam dudc vdi
su ho trg

Hb trg tam thdi dudc rut dan khi
ngudi hoc tién bd

Lugng xU ly ma tri nhé lam viéc
phai ddm nhan

Kha ndng nhén biét va diéu chinh
tu duy clia chinh minh

I A.2 Su pham va l3p ké hoach

Thuat ngit

Constructive alignment

Explicit instruction

Gradual release of
responsibility

Pedagogical content
knowledge

Binh nghia

Su khdp nhau gilta muc tiéu, hoat
dbng va danh gia

Day hoc tudng minh, cé lam mau
va luyén tip cé hudng dan

Chuyén dan tréch nhiém tU gido

vién sang hoc sinh

Hiéu biét vé cdch day mét ndi
dung cu thé

Vi du trong cau

Tasks were pitched within students' zone of

proximal development, with sentence frames as

support.

The scaffolding was gradually removed across

the three lessons.

Worked examples reduced cognitive load during

the first encounter with the concept.

Self-assessment against success criteria
supported students' metacognition.

Vi du trong cau

The unit was redesigned to improve
constructive alignment.

Explicit instruction preceded the open
investigation.

The sequence followed a gradual release

model: | do, we do, you do.

Anticipating misconceptions about fractions
reflects pedagogical content knowledge.



I A.3 Panh gia
Thuat ngit

Formative assessment

Exit ticket

Moderation

Feedback

Binh nghia

Danh gid trong qud trinh hoc dé
diéu chinh viéc day

CAu hdi ngan hoc sinh tra L8i cudi
gig

Dé&i chiéu cdch cham gilra céc gido
vién

Thong tin giup ngudi hoc thu hep
khoang cach tdi muc tiéu

! A.4 Hoa nhap va da dang

Thuat ngit

Universal Design for
Learning

Reasonable
adjustment

EAL/D

Culturally responsive
pedagogy

Pinh nghia

Thiét k& cho su da dang ngay tU
dau

Diéu chinh cho hoc sinh khuyét tat
theo quy dinh phap ly

English as an Additional
Language or Dialect

Day hoc phan anh va ton trong
van héa ngudi hoc

Vi du trong cau

Formative assessment data shaped the
grouping in lesson 2.

Exit tickets revealed a common misconception
about the denominator.

Samples were moderated with the mentor
teacher.

Feedback was returned within two days to
allow revision.

Vi du trong cau

The unit applied Universal Design for Learning
at the planning stage.

Reasonable adjustments included extended
time and a reader.

Three EAL/D learners were supported with
bilingual resources.

Culturally responsive pedagogy informed the
choice of texts.



1 A.5 Nghién cltu giao duc

Thuat ngit

Effect size

Implementation

fidelity

Transferability

Practitioner inquiry

Binh nghia

D6 ldn cla khac biét gilta cac
nhém

MUc do can thiép dudc thuc hién
dung thiét ké

Kha ndng ap dung két qua dinh
tinh sang bé&i cdnh khac

Nghién cttu do gido vién thuc hién
vé thuc hanh ctia minh

Vi du trong cau

The reported effect size was moderate but
based on a small sample.

Low implementation fidelity may explain the
weaker results.

Transferability to rural schools is limited.

Practitioner inquiry provides insight that large-
scale studies cannot.



PHU LUC B

Phrasebank

Chon m&u phu hdp véi chiic ndng clia cdu dang viét, réi thay ndi dung. Khéng ghép nhiéu mau

lién tiép dé lap sob tu.

# B.1 Nai ly thuyét véi thuc hanh

e [Theory] holds that [principle about learning]; in this context, this means that [implication for

these learners].
® This principle translates into practice through [strategy], which [how it works].

® Read through [theory], [observed behaviour] may reflect [interpretation] rather than

[alternative].

i B.2 Viét rationale

® [Strategy] is used because [learning mechanism], following [source].

® This sequencing is particularly important for [specific learners], whose [need] makes

[alternative approach] difficult to access.

e Evidence from [exit ticket / observation] will determine whether [next step].

1 B.3 Panh gia nghién cuu giao duc
e [Author] (year) reported [finding] in [context], although [contextual feature] may limit

transferability to [target context].

e As the intervention was delivered by researchers rather than classroom teachers, the

reported effect may be an upper estimate.

e Findings on [topic] remain divided; this divergence is best explained by differences in [context

/ learners / implementation / measures].

I B.4 Reflection theo Gibbs va Brookfield

e During a [year level] [subject] lesson, [concise event].

e | felt uncertain about [specific aspect], particularly because [reason].



This pattern reflects [concept] described by [author] (year), in which [explanation].
Reflecting on my own schooling, | recognise that [assumption] shaped [decision].
From the students' perspective, [event] may have been experienced as [interpretation].

In my next placement, | will [specific action] and will [how | will check it].

I B.5 Annotation cho portfolio

This artefact demonstrates focus area [x.x] ([name]) at the Graduate level.

In response to [evidence about learners], | [action].

The impact on learning is evident in [data]; in future, | will [next step] for [specific group].

I B.6 Implications for practice

These findings suggest that teachers should [action] when [condition].

Taken together, the evidence supports [claim at appropriate strength] more strongly than it

supports [stronger claim].

No identified study examined [specific gap], which limits what can be concluded about
[context].



